ABILITY 1: EFFECTIVE COMMUNICATION 
A. Create written work that develops and expresses ideas and that addresses a given context and target audience.  
By th
By the end of a 1A general education course, student will be able to: 

1. Control syntax and mechanics to communicate clearly 	Comment by Killgore, Leslie: DELETE this learning outcome from rubric. Grammar and punctuation are not taught in ENGL 1010 (taught in one or more developmental courses), although cases of extreme confusion/difficulty may be recommended to the Writing Center. ++	Comment by Leslie Killgore: Needs to be stronger: student writes clearly (+)
2. 
3. CNeeds to be stronger: Student writes clearly (+)	Comment by Leslie Killgore: Does this mean, Is it stylistically appropriate?	Comment by Leslie Killgore: How many 1A courses actually teach to this learning outcome?
4. Choose content, organization and structure to accomplish the purpose of the writing task(s) 
5. 
6. Does this mean, Is it stylistically appropriate?
7. How many 1A courses actually teach to this learning outcome?
8. Respond to considerations of audience, purpose, and the circumstances surrounding the writing task(s)	Comment by Leslie Killgore: What is meaning of “circumstances” in the context of this learning outcome?
9.  
10. EEngage with specific writing processes, strategies, and modes of textual production or publication related to disciplines or specialized contexts 	Comment by Leslie Killgore: How many 1A courses actually teach to this learning outcome?	Comment by Leslie Killgore: This learning outcome seems too advanced [for CCRI students], especially as it relates to disciplines (+++)	Comment by Leslie Killgore: Possible reword: Demonstrate successful execution of conventions particular to a particular… (target audience?)	Comment by Leslie Killgore: What does "textual" mean in this sentence?
· What does "textual" mean in this sentence?	Comment by Leslie Killgore: Does “effectively” mean “follow directions”?	Comment by Leslie Killgore: This learning outcome is more appropriate for Skill Category 2A (Information Literacy)
	Comment by Leslie Killgore: “Effective” is there, but why not “efficient”?	Comment by Leslie Killgore: Does this learning outcome mean, “Read articles and come to their own conclusions?”
· How many 1A courses actually teach to this learning outcome?
5. This learning outcome seems too advanced [for CCRI students], especially as it relates to disciplines (+++)
6. Effectively use sources and evidence 	Comment by Killgore, Leslie: REVISE TO READ: Identify relevant sources and evidence for specific evidence.
· Does “effectively” mean “follow directions”?
· This learning outcome is more appropriate for Skill Category 2A (Information Literacy)
· “Effective” is there, but why not “efficient”?
· Does this learning outcome mean, “Read articles and come to their own conclusions?”

Comments addressing 1A more globally:
· Could this all be simplified?
· Students can develop an intro
· Student can write a paper using sources
· Student can write a conclusion
· In support of DEI, should we add an outcome that says, Student uses digital tools to spell check and correct accessibility issues


ABILITY 1: EFFECTIVE COMMUNICATION 
ABILITY 1: EFFECTIVE COMMUNICATION
B. Communicate effectively via oral presentations, performances, participation in group work, and visual presentations. 	Comment by Webb, Lauren: across modalities/mediums	Comment by Webb, Lauren: outcomes need a lot of work!	Comment by Webb, Lauren: Students should know the conventions of the medium and employ the conventions of the medium	Comment by Webb, Lauren: Should there be more focus on group work in the outcomes? It is mentioned in the skill but none of the outcomes mention it.	Comment by Webb, Lauren: Visual is in initial description, but nothing relating back to it. 
By the end of a 1B general education course, student will be able to:
1. Present an identifiable and compelling central idea	Comment by Webb, Lauren: Is this relevant to performances?	Comment by Webb, Lauren: clear and concise	Comment by Webb, Lauren: Two check marks to this
2. Use delivery techniques that enhance the presentation	Comment by Webb, Lauren: Combine 2 and 4	Comment by Webb, Lauren: Another person said 2,3, and 4 should be combined	Comment by Webb, Lauren: relevant to the chosen modality/medium	Comment by Webb, Lauren: why is everything presentation?
3. Use language that supports the effectiveness of a presentation
4. Make purposeful choices among possible alternatives that make them more likely to accomplish their purpose	Comment by Webb, Lauren: ?? Cannot be measured	Comment by Webb, Lauren: Rework wording and hard to know what possible alternatives were considered
5. Deliver presentations to increase knowledge, to foster understanding, or to promote change in an audience’s attitudes, values, beliefs, or behaviors	Comment by Webb, Lauren: and perspective?


ABILITY 2: CRITICAL THINKING
A. Identify, analyze, and apply evidence and ideas, question assumptions, and draw logical conclusions.  	Comment by Leslie Killgore: ADD/REVISE: “apply evidence, theories, and ideas”
By the end of a 2A general education course, student will be able to:
1. Student develops ability to Eexplain issues and complex problems 	Comment by Leslie Killgore: EXPAND TO: “issues, concepts, and complex problems”
2. Student sSelects and uses information to investigate a point of view or conclusion 	Comment by Leslie Killgore: ADD: “valid” information or “discipline-specific” information
3. Student completes aAnalyszes of text, data, or issues 	Comment by Leslie Killgore: REWORD: Student assesses and/or applies data, text, or concepts	Comment by Leslie Killgore: What about pictures or anything that is non-text and non-numerical?	Comment by Leslie Killgore: Wording will not make sense to students	Comment by Leslie Killgore: What is an “issue” in this context?
4. What is an “issue” in this context?
5. What about pictures or anything that is non-text and non-numerical?
· Wording will not make sense to students	Comment by Leslie Killgore: Wording will not make sense to students	Comment by Leslie Killgore: Maybe instead, Student understands (or identifies) assumptions?	Comment by Leslie Killgore: Is this about recognizing bias?
Is this a “limitations (of this research)” thing? Or a “where are my sources from” thing? Or a “what is my bias” thing?
4. Student aAssesses influence of context and assumptions 	Comment by Leslie Killgore: REWORD: Student acknowledges their own and others’ biases
· Wording will not make sense to students	Comment by Leslie Killgore: This is something grad students flop at. It is easy to point out flaws or potential issues. Hard to push through.
· Maybe instead, Student understands (or identifies) assumptions?
· Is this about recognizing bias?
· Is this a “limitations (of this research)” thing? Or a “where are my sources from” thing? Or a “what is my bias” thing?
· This is something grad students flop at. It is easy to point out flaws or potential issues. Hard to push through.
5. Student tTakes specific positions in relation to an issue while acknowledging different perspectives 
6. Student mMakes conclusions that reflect awareness of implications and consequences 


ABILITY 2: CRITICAL THINKING
ABILITY 2: CRITICAL THINKING
B. Develop information literacy by locating, evaluating, synthesizing, and using information to accomplish a specific purpose. 	Comment by Webb, Lauren: process vs. outcome verbs	Comment by Webb, Lauren: Become an independent thinker	Comment by Webb, Lauren: Information literacy, not critical thinking?	Comment by Webb, Lauren: Should this skill specifically mention online materials and data?	Comment by Webb, Lauren: Could becoming comfortable with ambiguity be a learning outcome here? Sometimes there is no clear answer. 
By the end of a 2B general education course, student will be able to:
1. Provide evidence of research and information- gathering processes	Comment by Leslie Killgore: How do you assess the process of research and info-gathering, not the outcome?
· 
2. Determine the extent and type of information needed	Comment by Webb, Lauren: 2 checks in agreement
3. Assess needed information 	Comment by Webb, Lauren: How?	Comment by Webb, Lauren: Expand to include understanding what gaps remain.	Comment by Webb, Lauren: Combine 3 & 4?	Comment by Webb, Lauren: Two check marks	Comment by Webb, Lauren: Quantity and Quality
4. Evaluate information and its sources critically
5. Organize, Communicate, organize and synthesize information from sources to fully achieve a specific purpose	Comment by Webb, Lauren: Someone else suggests organize, synthesize, and communicate
6. Access and use information ethically and legally	Comment by Webb, Lauren: 1A communication	Comment by Webb, Lauren: Legally? Proper citation?	Comment by Webb, Lauren: Is that really key here?


ABILITY 3: QUANTITATIVE AND SCIENTIFIC REASONING
A. Demonstrate an understanding of and apply scientific principles, theories, and methods. 	Comment by Leslie Killgore: EXPAND: “scientific and mathematical”
By the end of a 3A general education course, student will be able to:
1. Generate empirically evidenced and logical arguments	Comment by Leslie Killgore: REVISE TO READ: “logical arguments using empirical evidence”
2. Distinguish scientific arguments from non-scientific arguments	Comment by Leslie Killgore: This learning outcome is more appropriate for Skill Category 2B	Comment by Leslie Killgore: Awkward	Comment by Leslie Killgore: Maybe, Explain how knowledge evolves based on observation and testing
Awkward	Comment by Leslie Killgore: This learning outcome is too advanced; it is research

3. Recognize and apply methods of inquiry that lead to scientific knowledge

4. Reason by deduction, induction, and analogy	Comment by Leslie Killgore: REVISE: “demonstrate reasoning”
5. Distinguish between causal and correlational relationships

Comments addressing 3A more globally:
· Too broad (++)
· #2 is OK; the rest are too general
· Learning outcomes are suited for a Logic/Philosophy class. It is harder to apply to a science class
· Proposed outcome to include: Student is able to draw conclusions from data

Leslie unable to interpret sticky note reading:
	· Scientific inquiry
· Evolutionary theory
· Conservation of mass and energy
· Orbital theory



ABILITY 3: QUANTITATIVE AND SCIENTIFIC REASONING



ABILITY 3: QUANTITATIVE AND SCIENTIFIC REASONING
B. Apply quantitative principles to solve problems and support arguments with quantitative evidence in a variety of formats (e.g. words, tables, graphs, equations, etc.). 	Comment by Webb, Lauren: Nothing to add - we think students would be well-rounded in these by end of course	Comment by Webb, Lauren: Very clear rubric	Comment by Webb, Lauren: two check marks
By the end of a 3B general education course, student will be able to:
1. Explain information presented in mathematical forms (e.g., equations, graphs, diagrams, tables, words)	Comment by Webb, Lauren: 1-4 seem adequate
2. Convert relevant information into various mathematical forms (e.g., equations, graphs, diagrams, tables, words)
3. Performs calculations to solve quantitative problems
4. Make judgments and draw appropriate conclusions based on quantitative analysis of data, and recognize the limits of this analysis
5. Makes and evaluate importantnecessary assumptions in estimation, modeling, and data analysis	Comment by Webb, Lauren: Who determines that assumptions are important?	Comment by Webb, Lauren: one check mark	Comment by Webb, Lauren: Is grad level stuff (at times)
6. Express quantitative evidence in support of the argument or purpose of the work


ABILITY 4: AWARENESS OF ONESELF AND THE WORLD
A. Demonstrate an understanding of global, cultural and historical perspectives.
By the end of a 4A general education course, student will be able to:
1. Demonstrate awareness of the experiences of those in other cultures and historical contexts	Comment by Leslie Killgore: EXPAND: “experiences and worldviews”
2. Demonstrate understanding diverse worldviews based in cultural and historical context 	Comment by Leslie Killgore: DELETE: #1 and #2 are the same or overlap (+++)
3. Consider the experience of others through more than one worldview	Comment by Leslie Killgore: Need more definitive word than “consider”  “Describe”?
· Need more definitive word than “consider”  “Describe”?	Comment by Leslie Killgore: Change verb to align with construction, “Student will be able to”	Comment by Leslie Killgore: Not sure we can verify; vague (++)

4. Identifies their own cultural patterns, and compare and contrast them with others	Comment by Leslie Killgore: Remove pronoun
· Change verb to align with construction, “Student will be able to”	Comment by Leslie Killgore: Too general; needs specificity (+++)	Comment by Leslie Killgore: Too specific an example (++)	Comment by Leslie Killgore: Over-complicated; suggest omitting “verbal and nonverbal communication”
· Remove pronoun
· Not sure we can verify; vague (++)
· 
5. Articulate an understanding of cultural variations in verbal and nonverbal communication


6. 
7. Too general; needs specificity (+++)
Too specific an example (++)
Over-complicated; suggest omitting “verbal and nonverbal communication”
8. 

[bookmark: _GoBack]ABILITY 4: AWARENESS OF ONESELF AND THE WORLD
ABILITY 4: AWARENESS OF ONSELF AND THE WORLD
B. Function effectively in social and professional environments and make reasoned decisions based on ethical standards, self-awareness, and personal responsibility.	Comment by Webb, Lauren: Suggested revision of skill category to "Function effectively in professional environments and make reasoned decisions based on professional responsibility and ethical standards." [LW note -- changing the skill category will take a policy revision]	Comment by Webb, Lauren: This will be critical for students that spent years on Zoom	Comment by Webb, Lauren: personal vs. companies
By the end of a 4B general education course, student will be able to:
1. Demonstrate understanding of social, cultural or professional contexts
2. Demonstrate personal self-awareness and responsibility to context	Comment by Webb, Lauren: A student may not know what it is - or they may not know if they are/are not	Comment by Webb, Lauren: How do we gauge responsibility - context is huge, feels like as a category very abstract	Comment by Webb, Lauren: What does responsibility to context mean?	Comment by Webb, Lauren: Two check marks	Comment by Webb, Lauren: Could be said better	Comment by Webb, Lauren: How do students assess their responsibility to context?	Comment by Webb, Lauren: One check mark	Comment by Webb, Lauren: Responsibility to society or context?	Comment by Webb, Lauren: Define context	Comment by Webb, Lauren: Check mark
3. Recognize and evaluate ethical issues and situations	Comment by Webb, Lauren: Recognize and evaluate are two very different things?	Comment by Webb, Lauren: What do students use as a definition of ethical?
4. Evaluates ethical perspectives/concepts and apply them to engage in informed decision-making	Comment by Webb, Lauren: "ethical" should be "normative"/"ethical perspectives" imply specific frameworks e.g. utilitarianism
5. Demonstrates effective teamwork	Comment by Webb, Lauren: How is teamwork being assessed?	Comment by Webb, Lauren: By definition, "effective" means moving toward or achieving a goal. Needs to be more specific. 	Comment by Webb, Lauren: Effective teamwork does not fit with this ability	Comment by Webb, Lauren: One of these things is not like the other. 



