Fifth-Year Interim Report

to the Commission on Institutions of Higher Education
New England Association of Schools and Colleges

January 2009

Community College of Rhode Island
400 East Avenue
Warwick, Rhode Island 02886

COMMUNITY COLLEGE OF RHODE ISLAND




Table of Contents

INSEIEULIONAT OVEIVIBW ..o bbbttt bbbttt n s 1
Preparation Of thiS REPOIM .....ccviiiiii et e e nnenneas 2
a1 go o [Uod o] o ISP 4
SPECIal EMPRESIS ATBAS ...ttt bbbttt bbbt n e e nn e 6
Standards
Standard One: MisSioN aNd PUIPOSE .......ccveirieieiieiieie e sieese s ste et sre e nne e 11
Standard Two: Planning and EVAlUALION ........cccooiiiiiiiieiie e 13
Standard Three: Organization and GOVEIMANCE .........cooeririreerieniese e 17
Standard Four: The ACademiC Program .........ccccocceviieiieiesiieseesiesieesee e seesae e eeesreesseaneens 23
Standard FIVe: FaCUILY ......ooviiiee e e 29
Standard SIX: STUAENTS ......ooiiiiie et ae e 32
Standard Seven: Library and Other Information RESOUICES ........cccovvviereeinsinieeriesiennen, 35
Standard Eight: Physical and Technological RESOUICES .........cceviveiiiiieiiieiicie e, 38
Standard Nine: FINanCial RESOUICES .......cccieiieiiiiiiiiisiseeie et nneas 42
Standard Ten: PUBIC DISCIOSUIE ......c.coiiiiiiiiie e e 44
Standard EIeVEN: TNTEQIITY .ooeiieece e 46
ConClUSION AN NEXE STEPS  ..viivieieeiicie ettt et e st et eesaesneesteeneeeneeneens 48
APPENTICES ittt ettt e re e e et e e e e nre e e areere s following page 49

CIHE Data Forms for Public Institutions

Student Achievement and Success Forms

Intro-A  Results of President Di Pasquale’s survey (May 11, 2006)

Intro-B  CCRI Fall Enrollment from 1976 to 2007
Graph of CCRI Enrollment History from 1980-2008

Intro-C  Measurement Process: Strategic Planning Peer Group (9/25/08)

Intro-D  List of colleges and universities consulted when designing CCRI’s Governance
Process

Intro-E  List of Founding Principles used to create Governance Process

Intro-F  Student Ratings of Instruction (Faculty Course Evaluation Form)

SII-A  Description of Surveys completed at CCRI since NEASC Self-Study 2004

SII-A  Colleges and universities consulted when designing CCRI’s Governance Process

SHI-B  List of Founding Principles used to create Governance Process

SII-C  Candidate for Election Form

SIV-A  Schedule of Programs Completing the Academic Program Review Process

SIV-B  Program Assessment Form used by the Learning Evidence Team

SIV-C  Pilot Project to Assess Critical Thinking at CCRI

SIV-D  CCRI’s Graduate Survey

SIV-E  Wabash National Study of Liberal Arts Education

SV-A  Description of Faculty Evaluation Process

SV-B  Overall Summary of Department Chair Evaluations by Faculty

SVI-A  Division of Student Affairs Assessment Calendar

SVIII-A Energy Performance Contracting

SVIII-B Series25® Scheduling and Space Analysis

SIX-A  Chart comparing Fiscal Balance between state appropriation and student tuition

SX-A  Matrix linking college documents with public disclosure information



INSTITUTIONAL OVERVIEW

From its modest beginning as Rhode Island Junior College with 325 students in 1964, to its
present enrollment of more than 17,000 students, the Community College of Rhode Island (CCRI) has
grown to meet the goals of its founders. Since being established by the Rhode Island General Assembly,
the college's charge has been to provide academic transfer programs, career oriented training and student
support services of the highest caliber.

Living up to its mission, the Community College of Rhode Island offers open access to programs
in academic and vocational-technical areas as well as a full complement of programs and services for full
and part-time students, for recent high school graduates and for older, adult learners. The student body at
the Community College of Rhode Island enjoys considerable diversity in ages, cultures and experiences.
Sixty-two percent are women, 63 percent are part-time, 22 percent are from an ethnic minority group, and
38 percent are 25 years of age or older.

On their own and often through the coordinated Joint Admissions Agreement Program, 70 percent
of graduating students transfer to four-year colleges and universities. Others complete career-oriented
programs which can lead to immediate employment in technical fields. In fact, the Community College of
Rhode Island is the largest provider of health care workers in the state. Our high academic standards
prepare CCRI graduates for transfer or for entering the work force, thus contributing to Rhode Island’s
economy.

Community College of Rhode Island grants the Associate in Arts (A.A.), the Associate in Science
(A.S.), the Associate in Applied Science (A.A.S.), the Associate in Applied Science in Technical Studies
(A.A.S.-T.S.) and the Associate in Fine Arts (A.F.A.) degrees. Several one-year certificates are also
awarded.

CCRI opens its facilities for public use, sponsors programs on issues of public concern, and offers
workshops and seminars for small businesses, for government agencies and for individuals seeking to
improve their skills or enhance their lives.

In every sense, CCRI — as a community resource and the state’s only two-year, degree-granting
institution - strives to meet the educational needs of the people of this state by adhering to its mission of
“building on our rich tradition of excellence in teaching and our dedication to all students with the ability
and motivation to succeed.”



REPORT PREPARATION

In May, 2007, President Ray Di Pasquale charged the NEASC Team with the responsibility for
preparing CCRI’s Fifth-Year Interim Report. The Commission had specified three special emphasis areas
following the 2004 ten-year evaluation and the 2006 focus visit. Subcommittees were formed and
charged with preparing reports for their sections. A timeline was established for the various stages of
writing and editing the report, which was prepared for submission to President Di Pasquale in December
2008. The NEASC Team met throughout the process to review and comment on their research and
analysis, as well as to review and comment on the final draft. The NEASC Team, shown by their
assignments to the three special emphasis areas and standards, are listed below:

Emphasis Areas
1. Ensuring that every academic program includes an appropriate program of general education
and that outcomes for general education are assessed and the results are used for improvement
Jeanne P. Mullaney, Professor of Foreign Languages and Cultures
Dr. Raymond Kilduff, Chair; Professor of Psychology
Dr. John R. Owens, Jr., Professor of Physics
Dr. Denise M. Yordy, Chair; Professor of Biology

2. Implementing a governance system that supports good communication and planning across the
college’s campuses
Kate J. Dunnigan, Chair; Professor of History/Social Sciences
Dorcas W. Haller, Chair; Professor; Learning Resources Center
Dr. Denise M. Yordy, Chair; Professor of Biology

3. Implementing a faculty evaluation system.
Dr. Peter N. Woodberry, Dean of Business, Science and Technology
Dr. Raymond Kilduff, Chair; Professor of Psychology

Standards

Standard One Mission and Purpose
JoAnn Warren, Professor of Business
Dennis Moore, Assistant to the President

Standard Two: Planning and Evaluation
Jerry M. Hatfield, L.C.D.P., Associate Professor of Human Services
Bill LeBlanc, Director; Institutional Research and Planning
Dr. Alicia B. Lyon, Chair; Professor of English

Standard Three: Organization and Planning
Kate J. Dunnigan, Chair; Professor of History/Social Sciences
Dorcas W. Haller, Chair; Professor; Learning Resources Center
Dr. Denise M. Yordy, Chair; Professor of Biology

Standard Four: The Academic Program
Jeanne P. Mullaney, Professor of Foreign Languages and Cultures
Dr. Raymond Kilduff, Chair; Professor of Psychology
Dr. John R. Owens, Jr., Professor of Physics
Dr. Denise M. Yordy, Chair; Professor of Biology




Standard Five:

Standard Six:

Standard Seven:

Standard Eight:

Standard Nine:

Standard Ten:

Standard Eleven:

Faculty
Dr. Peter N. Woodberry, Dean of Business, Science and Technology

Dr. Raymond Kilduff, Chair; Professor of Psychology

Students
Michael J. Cunningham, Assistant, Student Success, Learning Resources Center
Dr. Ronald L. Schertz, Associate Vice President for Student Services

Library and Other Information Resources
Ruth A. Sullivan, Dean of Learning Resources Center
Dorcas W. Haller, Chair; Professor; Learning Resources Center

Physical and Technological Resources

William Ferland, Associate Dean, Administration

Catherine W. Johnson, Professor of Computer Studies and Information Processing
Robert Shea, Vice President for Business Affairs

Financial Resources
Ruth A. Barrington, Business Manager, Business Office
Robert Shea, Vice President for Business Affairs

Public Disclosure
Dennis Moore, Assistant to the President
Tom Pitts, Advisor to the President

Integrity
Dr. Maureen McGarry, R.N., Dean of Health and Rehabilitative Sciences

Dennis Moore, Assistant to the President
Tom Pitts, Advisor to the President



INTRODUCTION

We are pleased to present this five-year NEASC report for the Community College of Rhode
Island, known throughout the state as “CCRI.” CCRI is the largest public, two-year, degree-granting
college in New England. Consisting of four main campuses — Knight Campus in Warwick, Flanagan
Campus in Lincoln, Liston Campus in Providence and the Newport County Campus in Newport — and
two additional satellite campuses, CCRI offers educational opportunities for all Rhode Islanders.
Currently CCRI employs more than 400 full-time staff, 313 full-time faculty and 493 adjunct faculty.

Given both its size and its innate structure of one community college serving the entire state,
CCRI encounters some unusual challenges in organizing itself to deliver on its mission. Some of these
challenges were noted in the last 10-year visit that occurred in March, 2004. Concerns raised in that visit
led to a focused-visit shortly thereafter, occurring in the fall of 2006. While the visiting team conducting
the focus visit acknowledged that the college had made significant strides addressing some of the areas of
concern noted in the 10-year visit, they identified three key areas that fell short of meeting the NEASC
Standards. These remaining areas of special emphasis included: (a) ensuring that every academic
program includes an appropriate program of general education and that outcomes for general education
are assessed and the results are used for improvement; (b) implementing a governance system that
supports good communication and planning across the college’s campuses; and (c) implementing a
faculty evaluation system.

It is difficult to fully appreciate the enormous amount of progress that the college has made since
2006 without some understanding of the context in which the work has occurred. When the current
president, Ray Di Pasquale, arrived in January 2006 as interim president, the college was experiencing
declining enrollment patterns and was facing a $6 million deficit. In addition, the culture of the institution
was stifled by a “dark and dysfunctional organizational environment” in the words of the most recent
NEASC visiting team.

Within eight short months of the new president’s arrival, the college showed signs of turning
things around. By September 2006, the college had balanced its budget and its enrollment was up. While
bringing some needed financial discipline and improved enrollment management systems to the fiscal
side of the house, the president also took steps even before he was appointed as the permanent president
to address issues of low morale and engagement. Prior to assuming the permanent presidency in July
2006, President Di Pasquale invited faculty and staff to complete a survey seeking input on the college’s
strengths as well as areas in need of improvement, current challenges and suggested presidential priorities.
More than 200 members of the college community responded to the survey, providing the president with
an in-depth understanding of the environmental changes that needed to occur quickly in order to re-
engage faculty and staff in addressing the challenges, as well as the opportunities, facing the college. (See
the results of the survey at www.ccri.edu/president/president survey050806.shtml or in Appendix Intro-
A). President Di Pasquale quickly took steps to create a more open, welcoming and transparent
environment in order to foster renewed engagement with key initiatives that had stalled out in a
contentious environment.

Two key areas were in immediate need of an infusion of new energy and focus: developing a new
mission statement and creating a new system of governance. Within a few months, the committees
working on these tasks were given a new charge and additional membership with suggested timelines for
task completion. Within a relatively short time, the college crafted a new mission statement which was
approved by the Rhode Island Board of Governors for Higher Education at their meeting on August 21,
2006.

Two defining aspects of the process the college used for creating the new mission statement are
worth noting. First, the entire process with its multiple forums, surveys and opportunities for discussion
speaks to the college’s renewed efforts for seeking broad engagement. Secondly, looking at the actual
schedules and locations of these various mechanisms for input helps illustrate the challenge of creating
“good processes” in a college environment where one community college serves the entire state. During
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the period in which the mission statement was being developed, there were more than 20 different forums
held across CCRI’s multiple campuses in order to ensure that the entire campus community had a chance
to review and reflect on the development of the mission. These efforts began under the former president
and were supported by President Di Pasquale.

The reader who is unfamiliar with the structure of one college serving an entire state may
question, “Is it necessary to go to such efforts to support broad campus engagement?” The faculty and
staff at CCRI would answer with a resounding, “Yes, it is necessary for us to create processes that address
the unique structure of our college as we develop policies and practices for our institution.” And in the
case of the mission statement, it is particularly essential to have a broad base of endorsement for the
statement that should drive decision-making at the institution.

This pattern of making an effort to involve multiple campus constituencies in creating processes,
policies and practices will become apparent as the reader reviews a description of CCRI’s progress
towards increasing its institutional effectiveness. In summary, perhaps this pattern is best understood by
recognizing that CCRI faculty and staff rate their dedication and commitment to the college as one of the
institution’s top strengths. This caring ownership culminates in an approach that can best be described as
an institutional desire to “create effective systems and solutions by collecting information on ‘best
practices’ and then customizing them to fit the unique needs of a multi-campus, singular system.”

In the past, this deliberate approach to customizing systems may have been interpreted as CCRI’s
unwillingness to look outside of itself for solutions. While there may have been an element of insularity in
previous years, there is ample evidence of the college’s willingness to seek external input over the last
several years.

In addition to creating a new mission statement that has broad campus support, CCRI has initiated
and completed major initiatives across the college within the last two years. While many of these projects
are discussed in more detail within the appropriate Standard or within the section addressing the areas of
special emphasis, they are noted here to enable the reader to appreciate all that has been accomplished in a
very short time period:

e Creation of a strategic plan (scheduled for release in January 2009)

= Creation of a new governance system

e Development of a general education curriculum for all degree programs

e Creation of Student Learning Outcomes for all degree programs, 95 percent of which have been
reviewed and rated by an external consultant and by the Rhode Island Board of Governors for

Higher Education

e Implementation of a reinvigorated academic program review process

e Creation of an assessment task force known internally as the Learning Evidence Team

e Creation of a comprehensive faculty evaluation system, including developing a student course
evaluation instrument that is currently being utilized by all faculty

e Creation of a broader instructional evaluation system to include assessment of department chairs,
academic deans, and the vice president for academic affairs to increase institutional effectiveness

= Creation of cross-training systems within Student Services to provide better service to students

= Infusion of more than $2 million into collection development within the college’s multi-campus
library systems

e Upgrade of more than half of classrooms with up-to-date “smart technology,” with plans to update
the remaining 30 percent of the classrooms within the next three years

e Integration of administrative software systems to the point that all college systems are now
supported by one program, Banner

e Creation of a deferred maintenance plan and upgrade of campus facilities

» Creation of a capital campaign targeted to raise $5.5 million, with 42 percent of goal achieved by
September 2008

« Revision of all of the college’s marketing/public disclosure information



« Adoption of new college logo and tag line — “Changing Lives,” and variants on that theme

e Continued pattern of increasing enrollment with fall 2008 enrollment of 17,612 representing the
second largest fall enrollment in the college’s history and an FTE of 10,969 which is the highest in
the college’s history (See Appendix Intro-B for an overview of CCRI’s enrollment history)

e Achieving the highest student completion rate (30.2 percent) when compared with comparable
peer institutions (includes combination of transfer out rate and graduation rate); after nine years,
the completion rate rises to 48.6 percent (1998 cohort) (See Appendix Intro-C.)

This list of phenomenal achievements suggests an institution that is successfully launched on a
trajectory of not only “getting its house in order,” but is also positioning itself to become a pacesetter by
adhering to the criteria used to define a “learning organization.” The college has built the infrastructures
it needs to create a culture of inquiry, utilizing data and broad input as a means for supporting continuous
assessment and improvement to enhance its institutional effectiveness. It has clarified its mission and it is
consistently using its mission to guide its decision-making.

However, as a result of shortfalls in the state budget, CCRI has recently lost the equivalent of 35
full-time positions as the state cut the college’s budget by $6 million in July 2008. In addition, to help
address the state’s financial situation, long-time employees were presented with incentives to take early
retirement as a cost-savings device. The college has recently lost an additional 65 full-time positions
through this process. So at a time when the college is experiencing its second highest fall enrollment
(17,612 students), it has 100 fewer full-time faculty and staff to help manage the increased workload.

Rhode Island is the only state that has not seen an increase in state investment in higher education
within the last 10 years. The Rhode Island Board of Governors has approved a tuition increase for
January 2009 as one way of helping make up for the revenue shortfall. Currently there is concern within
Rhode Island, as there is within the rest of the country, that there may be additional financial challenges.
Rhode Island’s first quarter of revenue in the new fiscal year is $33 million below projections and, as
Rhode Island experiences a high unemployment rate of 8.5 percent, there is concern that the state may
make additional cuts in the college’s budget.

The reader will see that an awareness of the state’s fiscal challenges has made its way into the
college’s Fifth-Year Report. Knowing that things are not likely to change quickly, the college is actively
planning on how it can best weather this fiscal challenge without losing the wonderful momentum it has
gained over the last several years. The summary section of the report describes the college’s identified
priorities for the next several years.

In the midst of this fiscal cloud, the college, as noted earlier, has made significant progress in
enhancing its institutional effectiveness. While in the past the college may have responded to NEASC
concerns because it had to, the campus culture has changed. By creating a campus culture that has
fostered such creative and quality work, faculty and staff are now addressing the NEASC Standards as
part of a larger commitment to enhancing their institution’s effectiveness. As progress on each of the
three areas of special emphasis is summarized within the Introduction, the reader will find common
themes in reviewing how these areas have been addressed. Changes within each of these areas are the
result of solid research, broad engagement, and thoughtful deliberations.

SPECIAL EMPHASIS AREAS

General Education

At the time of NEASC’s 10-year visit, CCRI acknowledged that nearly 20 percent of the degree
programs were not in compliance with the NEASC Standards on general education. As a result, CCRI
was instructed to create a general education plan, “ensuring that every academic program includes an



appropriate program of general education and that outcomes for general education are assessed and the
results are used for improvement.”

After a lengthy process that began in the spring of 2005, the General Education Committee made a
recommendation a year later that the college adopt CCRI’s Proposed Definition of an Education Person:
Six Abilities. This proposed definition was reviewed by NEASC team members during the focus visit in
2006. The team advised that “the next challenge was ‘to operationalize’ this definition within the
curriculum and assess it in terms of student learning within courses, programs and as a degree completion
requirement. In addition, the college needed to meet the NEASC standard of having a minimum of 20
semester hours in an associate degree program in general education courses that are distributed across the
primary domains of knowledge — arts and humanities, social sciences and the sciences, including
mathematics.”

The college understood that it needed to translate its Definition of an Educated Person for
inclusion within each degree program. Once the General Education Committee began examining how to
best integrate the concepts of an “educated person” into degree programs, committee members quickly
realized that attempting to assess six different abilities within each course and program was
overwhelming. The committee went back to the drawing board, and re-examined the research they had
completed to generate a definition of an educated person in the 21% century. After seeking input from the
community on their recommendation to collapse the “six” abilities into “four” abilities, they moved
forward with a more streamlined version of a general education core curriculum. The newer version was
also more easily linked with the traditional fields of study within the liberal arts. (See page 16 of the
college’s current catalog for a fuller explanation of the general education requirements or visit the website
at www.ccri.edu/gened/index.shtml.)

In summary, the college has settled on CCRI’s Definition of an Education Person that includes the
following four abilities:

= Effective communication

e Critical thinking

e Quantitative and scientific reasoning
= Social interaction

To operationalize this definition, the General Education Committee created the following
parameters:

e Asaway of ensuring breadth, each program of study had to identify one Liberal Arts course
requirement from each of the three primary domains of knowledge:
Humanities
Social Sciences
Science and Mathematics
e As away of ensuring depth, each program of study had to identify one additional Liberal Arts
course requirement from at least two of these primary domains of knowledge:
Humanities
Social Sciences
Science and Mathematics
e Finally, to meet the requirement of a minimum of 20 credits in Liberal Arts, each program of
study had to identify additional liberal arts courses needed to meet or exceed the 20 credit
minimum.

This plan was approved by the General Education Committee after receiving input from faculty
and the department chairs. Once the plan was ratified, the Office of the Vice President for Academic
Affairs created forms and processes that provided both support and assistance to each department to
ensure that all programs of study would be in compliance. All curriculum changes went through an
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expedited review of the Curriculum Committee, leading to an outcome in which 100 percent of CCRI’s
programs are now in compliance with the new general education core curriculum.

The college’s current catalog — both the print and the web versions - displays each program’s
curriculum requirements in a manner that identifies which courses meet the general education requirement
and which courses support the major objectives of the program. (See the current college catalog, or visit
www.ccri.edu/Catalog/programs.shtmi.)

The college has also undertaken multiple projects to begin assessing the general education
outcomes. For more information on how the college is assessing the general education outcomes, see
Standard Four.

Governance

In 2004, the NEASC visiting team registered concern that governance and communication needed
fundamental improvement and increased transparency. It summarized its view as follows: “Concerned
that the college’s governance system is more ad hoc than formalized, the team encourages CCRI to
construct a coherent governance system, that is advisory to the President, and gives all major
constituencies a voice in the policy and decision making processes of the college."

The original Governance Committee was reorganized in 2006, coinciding with the arrival of the
new president. The committee got to work and began to review the governance documents of more than
30 colleges and universities. (See Appendix Intro-D for a complete listing of the colleges and universities
that were reviewed.) Of note on their approach to their work, committee members wisely agreed upon a
set of founding principles to guide their work, and these are included in the document that describes
CCRI’s governance system — CCRI Governance System, 2008. These principles are also contained in
Appendix Intro-E and are discussed in more detail within Standard Three. The founding principles are
important in that they very clearly set the tone of the governance system, and help the reader understand
the major goals of the new system. Stated differently, they also serve as “guiding principles,” which may
help explain how the committee was able to produce a new model of governance within a year of being
reconstituted.

Once the document was drafted, it was posted on the college’s Web site in 2007, and the process
of soliciting input began. There were multiple open forums and discussions throughout all of 2007-2008.
The committee held meetings on all of the college’s campuses and arranged to meet with individual
departments as requested to do so. Once all of the input had been gathered, the committee made revisions
as needed.

The final document was released in 2008, and the college created an on-line ratification system in
the spring of 2008. The document was ratified, and the college held its first elections to fill the new
governance positions in November 2008. For additional information on the structure of the governance
system, see Standard Three.

The college has addressed the NEASC’s visiting team’s concerns, and the mere existence of a
governance document goes a long way to “formalizing a governance system” that is no longer “ad hoc.”
The next step includes evaluating its effectiveness and linking its work with the planning and budgeting
functions of the college.

Faculty Evaluation Process

One of the concerns of both of the NEASC visiting teams was the lack of a consistent approach to
the faculty evaluation process. At the time of the initial NEASC visit in 2004, the faculty evaluation
process consisted of three levels of evaluation depending on the number of years of service to the college.
At that time it was comprised of mandatory annual evaluations of faculty during their first three years of
service, the academic dean and/or department chair’s discretionary evaluation during the fourth to sixth
year as part of the annual review, and tri-annual evaluation after the sixth year of service. The current
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evaluation system consists of the same three levels of evaluation, but a series of steps has been added to
bring more consistency to the process. The visiting teams’ concerns arose in response to CCRI’s
approach to letting departments establish their own individual evaluative procedures and instruments, thus
resulting in no uniform standard, consistency or reliability in the assessment of teaching effectiveness as
well as performance appraisal across the various academic departments. As recently as 2006, departments
were using more than 20 different student course evaluation instruments, a situation that legitimately
raises questions about the consistency of the faculty evaluation process.

The student course evaluation process has received significant attention in response to the 2004
and the 2006 recommendations of the NEASC visiting teams. The Faculty Evaluation Committee (FEC)
has provided the leadership for this effort. The membership of this committee is defined by the Faculty
Collective Bargaining Agreement to include three faculty members and three administrators. The
committee conducted a comprehensive review of current practices of several peer community colleges to
identify “best practices” in evaluation programs to serve as a basis for developing a common format
approach at CCRI. As a result of this process, the committee elected to develop its own instrument using
portions of existing departmental peer/colleague and course evaluations. Two subcommittees were
formed to assist in the review of these materials and to make recommendations to the full FEC. One sub-
committee pursued peer/colleague evaluations and the other group pursued course evaluations.

Ultimately, with the support of the Course Evaluation Subcommittee, the FEC constructed a 23-
question course evaluation instrument and pilot tested it in several academic departments during the
following academic year. The committee also drafted an overview of the entire evaluation process, as well
as a set of procedures for administering the course evaluation. The FEC elected to establish a common
course evaluation instrument before addressing the creation of a common peer review instrument. The
emerging course evaluation instrument and procedures became the focus of several full committee
meetings and resulted in a 23-item draft instrument that was piloted on a limited basis and reviewed by
the sub-committees and other faculty groups during the summer 2005. The FEC made modifications
based on the pilot effort and administered the modified instrument in four academic departments
(Biology, Human Services, Allied Health, and Psychology) during the fall 2005 and spring 2006.

Analysis of the data collected from this pilot effort was conducted by Dr. Raymond Kilduff,
professor of psychology. His comprehensive analysis of the data indicated that the 23-item instrument
resulted in a “one factor model.” That is, if a student liked an instructor, he/she tended to give high marks
in all categories or vice versa. It had been the hope of the FEC that the instrument would result in a richer
complex (hierarchical) model in which student responses could be used by instructors as a basis for
improving their teaching effectiveness. The FEC was committed to developing a common instrument that
would provide a basis for faculty members to identify areas for improvement.

At this point, the Faculty Evaluation Committee decided to start fresh and attempt to develop an
instrument on which students would differentiate across items thus providing a basis for faculty
professional development. As a result of a review, the committee found the Students’ Evaluation of
Educational Quality (SEEQ) model developed by Herbert Marsh to be promising. One of the attractive
qualities of the SEEQ model was the fact that questions were divided into categories (e.g., preparation,
enthusiasm, organization, group interaction, individual rapport, examinations and overall ratings).

Using sample questions collected from a variety of sources (SEEQ, “best practice” examples, and
CCRII’s piloted instruments), the FEC and a 15-member subcommittee identified 34 potential questions
clustered under the SEEQ model headings. The committee then asked all full-time and adjunct faculty
members as well as a sample of students to complete a course evaluation instrument survey. It was the
intent of the FEC to involve the entire community in identifying items to be included on the course
evaluation instrument. The participation rate was high with 174 faculty members and approximately 400
students completing the survey. Both groups were asked to indicate on the survey what questions were
most important to professional development and improvement. Using this feedback, the committee
developed a revised version of the course evaluation instrument consisting of 23 items. At the summer



2007 department chairs’ retreat, all chairs agreed to use the 23-item instrument for faculty evaluations
during the 2007-2008 academic year.

With more than 10,000 responses collected, the FEC, with the able help of Dr. Kilduff, reduced
the 23-item survey to 16 questions by removing the seven least effective questions resulting from an item
analysis. These statistical findings were reported at the department chairs’ meeting in March 2008.
During spring 2008, academic departments were encouraged to use the new 16-question instrument. The
statistical analysis resulting from the spring 2008 administration of the 16-item instrument confirmed a
three factor model including faculty/student interaction, course management, and overall rating. In the
fall of 2008, all academic departments began using the final 16-question version of the course evaluation
instrument to evaluate all full-time and adjunct faculty members. A copy of the newly adopted faculty
course evaluation instrument can be found in Appendix Intro-F.

So, after a lengthy but productive process, the college has adopted a uniform course evaluation
instrument. Departments have the option of adding supplemental questions that measure instructional
effectiveness in areas unique to their discipline (e.g., clinical settings, fieldwork, etc.), but the basic
instrument remains intact and common to all faculty.

With this cornerstone in place, the FEC is now reviewing all departmental evaluation plans and
peer evaluation instruments being used in 2008-2009. The vice president for academic affairs has charged
the FEC to submit their recommendations to her by May 2009 regarding the common elements that
should be included in all peer evaluation instruments. The FEC has completed a written description of the
faculty evaluation process in which all of the minimal elements required of all departments have been
identified. Additional information on the expanded faculty evaluation process can be found in Standard
Five and in the appendices supporting this Standard.
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STANDARD ONE
MISSION AND PURPOSE

Description
In anticipation of the ten-year NEASC visit in March 2004, CCRI’s self-study report identified the

need to create an updated mission statement. This need was echoed in the visiting team’s report that
identified both the need for an updated mission statement as well as the need to utilize the mission
statement as a “prism through which all major institutional decisions are made: strategic planning,
program development, resource distribution, organizational restructuring, etc.”

Since its most recent ten-year accreditation visit in 2004, CCRI has successfully addressed the
2004 visiting team’s recommendations concerning the need to create a mission statement that accurately
addresses the work of the college. The visiting team responsible for the 2006 focus visit indicated that the
college had met the requirement with the creation of the following mission statement:

Mission Statement

The Community College of Rhode Island is the state’s only public comprehensive associate
degree-granting institution. We provide affordable open access to higher education at locations
throughout the state. Our primary mission is to offer recent high school graduates and returning adults
the opportunity to acquire the knowledge and skills necessary for intellectual, professional and personal
growth through an array of academic, career and lifelong learning programs. We meet the wide-ranging
educational needs of our diverse student population, building on our rich tradition of excellence in
teaching and our dedication to all students with the ability and motivation to succeed. We set high
academic standards necessary for transfer and career success, champion diversity, respond to community
needs, and contribute to our state’s economic development and the region’s workforce.

Appraisal

The 2004 visiting team listed a series of recommendations for creating and for utilizing the newly
created mission statement. The following two points are prominent in the list of recommendations:

"The team encourages the college to engage in a broad-based, campus-wide review designed to
put CCRI once again on par with its comprehensive community college peers. Once a new mission is in
place, we further encourage and support the college in its intent to establish a five-year mission review
cycle."

"A new mission statement for CCRI should be crisp, clear and definitive, brief enough to be
memorable, yet pointed enough to encompass the expanded mission of the contemporary community
college.”

The following outline speaks to the broad-based, campus-wide process utilized in creating the new
Mission Statement:

e In April 2006, the Mission Initiative Committee was reconvened by President Di Pasquale to draft
a “revised” statement. Two members from the faculty were added to the committee. On April
25, the newly-crafted draft mission statement was presented to the NEASC Accreditation Review
Committee established by President Di Pasquale.

e The college community was asked to review the statement along with NEASC criteria. The
request for feedback was e-mailed to all members of the college community using Pipeline
(official communication tool).

e OnJune 1, 2006 President Di Pasquale released the final statement to the college community. For
an outline of the full process for creating a new mission statement, see www.ccri.edu/mission.

With respect to the new mission statement’s being crisp, clear and definitive, the committee
offered the following rationale for selecting the proposed version. While the current statement is lengthy,
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each sentence is important in identifying the scope of who CCRI serves and what programming and
services it offers. Defining who CCRI serves was a key element in crafting the new mission statement.
The student body is so diverse, and the college felt it important to add the phrase “ability and motivation
to succeed” to clarify what it views as possible given limited resources.

The college conducts a survey of its graduates each year, and publishes a report of its findings. In
the most recent report, Class of 2007: Career Placement and Graduate Transfer Report, with more than
80 percent of the graduates responding to the survey, CCRI is able to report that 92.3 percent of the
graduating Class of 2007 are employed, have transferred, or are working and continuing their education.
A review of the S-1 and S-2 appendices confirm this finding as part of a strong pattern of successful
student outcomes. Since CCRI’s Mission Statement states its intent to “prepare graduates for transfer
and career success,” these results serve as tangible evidence of CCRI’s fulfilling its mission.

Projection
e Re-enforce the use of the mission statement in decision-making activities throughout the

institution
e Develop strategies to determine:
0 The level of understanding of the mission statement by all stakeholders
0 The extent to which the mission statement guides decision-making throughout the
institution
= Increase understanding of the mission statement with a series of articles in the college’s
publication, Currents
» Create ongoing process for examining the currency of the Mission Statement, particularly in light
of the college’s newly adopted strategic plan.
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STANDARD TWO
PLANNING AND EVALUATION

Description
PLANNING

Both of the NEASC team reports (2004 & 2006) cited challenges for CCRI to address within the
general areas of planning and evaluation. CCRI has made significant progress within both of these areas
since the most recent focus-visit in 2006.

Once CCRI adopted an updated mission statement in 2006, President Di Pasquale established a
Strategic Planning Committee, charging it to address four specific questions embedded in the mission
statement:

 What students will we teach?*
 What will our students learn??
 What resources will we need?*
» How will we measure our success?”
Three of these four questions are directly linked to the college’s new mission statement:

The Community College of Rhode Island is the state’s only public comprehensive associate

degree-granting institution. We provide affordable open access® to higher education at locations

throughout the state. Our primary mission is to offer recent high school graduates and returning
adults' the opportunity to acquire the knowledge and skills necessary for intellectual, professional
and personal growth? through an array of academic, career and lifelong learning programs.> We
meet the wide-ranging educational needs of our diverse student population, building on our rich
tradition of excellence in teaching and our dedication to all students with the ability and
motivation to succeed.! We set high academic standards? necessary for transfer and career
success, champion diversity, respond to community needs, and contribute to our state’s economic
development and the region’s workforce.*

The four questions have served as both an organizing structure for the sub-committees developing
the strategic plan as well as a lens or prism through which the college can establish its priorities in a
manner that is anchored in the mission statement. The sub-committees presented their reports to the
college community and to the newly created governance councils in fall, 2008. An important byproduct
of this Strategic Planning Process is the creation of a working model for the ongoing planning and
evaluation functions at the college. A copy of the flow chart, Detailed Planning Process: 2008-2009, is
available on page 15. Note that the model illustrates how the key functions of planning, evaluation, and
governance are linked within CCRI’s existing and new structures. Members of the college community
were invited to submit comments on the subcommittees’ draft reports that were circulated in December
2008. (All of this information — including meeting dates, minutes of meetings, draft documents—is
available on the president’s Website: www.ccri.edu/stratplan/. Highlights of the nearly completed
Strategic Plan scheduled for adoption in January 2009 include the following key priorities:

 What students will we teach?*
o0 Develop college-wide retention plan to increase student success
o Design sequence of courses and support systems for students who place into one or more
developmental course (Currently more than 70 percent of CCRI students test into one or
more developmental course)
o0 Develop master schedule of course offerings to more effectively meet the needs of working
adults
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What will our students learn??
o Establish operational definition of “ability to benefit”
0 Replace existing student success courses with a single course
o Investigate relationship between students’ readiness for college-level work and student
success
0 Integrate the four abilities from the general education core curriculum into the existing
curriculum
o Continue to employ assessment mechanisms — academic program review, program
advisory boards, etc. — to assess cost-effectiveness and currency of CCRI’s degree
programs
o0 Enhance and advance college-teaching skills and develop sense of community through the
establishment of the CCRI Innovative Teaching Center
What resources will we need?®
0 Maximize capacity of CCRI’s campuses to support academic efficiencies, student success,
and program growth
o Develop procedures to effectively manage the human resource allocations of the college
o Identify mechanisms for generating additional revenues and resources
o Develop transparent data-driven budget process that conforms to the college’s mission and
strategic priorities
How will we measure our success?”
o Design and implement a structured, comprehensive, flexible measurement process to
support ongoing strategic planning and evaluation
o Create a revised Strategic Planning Peer Group to gauge CCRI’s performance among
comparable and aspirational peers

EVALUATION

CCRI has made great progress in creating substantive evaluation processes. While these processes

will be addressed in fuller detail within the Standard in which they fall, they are highlighted in this section
to illustrate the college’s progress towards the utilization of data to assess institutional effectiveness. Key
initiatives include:

Academic Program Review — The college has created a new academic program review process
which entails a thorough review of all degree-granting programs within a five-year cycle. CCRI
completed its first year of review using the new format in 2007-2008 and is entering its second
year with a new set of programs undergoing review. (See Standard Four for more detail.)

Student Learning Outcomes — Student learning outcomes have been created for all of the college’s
degree-granting programs. An external consultant has worked with CCRI faculty for the past two
years to create measurable learning outcomes. These outcomes have been reviewed by the
Learning Evidence Team at CCRI and have been submitted to the Rhode Island Board of
Governors for their approval. More than 95 percent of CCRI’s programs have completed this
process with the remaining 5 percent of programs scheduled to submit their outcomes in the fall of
2008. (See Standard Four for more detail.)

Faculty Evaluation Process — The college, through the leadership of faculty and staff, has
developed a comprehensive course evaluation instrument. In addition, the college has developed a
written description of a comprehensive faculty evaluation process that is supported by a calendar
with timeframes for completion of each component. This process, supported by the information
presented in the Introduction, is addressed more fully within Standard Five.

14



. The college prepares its Mission Statement, cognizant of students, all external forces, limitations, and internal capacities.

. College engages in Strategic Planning process as part of its periodic exercise in self-examination.

. Four major questions are asked of separate committees composed of cross-section of college community.

. Strategic Planning Committees’ recommendations are submitted to and filtered by the Governance Committees, then submitted to the college President.
. The major Divisions of the college consider the recommendations passed on to them by the President.

College Divisions incorporate recommendations into their plans, assigning priorities and developing Performance Indicators.

. Plans are put in place/implemented.
. During evaluation, performance of enacted plans is measured, possibly reconsidered, fed in to recurring and periodic review of the Mission Statement.
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e Academic Administrative Calendar — The vice president of academic affairs has created a
comprehensive calendar to assist both faculty and academic leaders to complete timely documents
that are part of the academic planning and evaluation calendar. The information is posted on the
vice president’s Web site and is updated on a regular basis. This particular example serves as a
good illustration of management’s recognition that part of an effective evaluation process includes
providing clarity of direction as well as appropriate support systems to assist faculty and staff in
meeting their goals and objectives.

e Institutional Planning Council - As part of the new governance model, the college has designated
one of the six councils to oversee institutional planning and effectiveness.

« Additional Evaluation Measures: For a comprehensive description of assessments completed by
CCRI since 2004, see Appendix SII-A.

Appraisal
PLANNING

The college has included a series of steps in the ongoing planning process by which it will evaluate
the effectiveness of its efforts, including the planning function. The strategic planning subcommittees,
supported by the Office of Institutional Research, have created performance indicators and evaluative
measures for each of the identified priorities. The college will evaluate the effectiveness of its own
planning processes by assessing how well it achieved its own objectives along with how well it predicted
and addressed environmental challenges and opportunities.

EVALUATION

The college is in the process of creating key indicators and assessment measures to evaluate the
effectiveness of its planning. These measures will be included in the strategic plan which is scheduled to
be released in January 2009. In addition, the college has multiple examples to use in appraising its
effectiveness in creating useful evaluation measures. The academic program review (APR) process, along
with the Learning Evidence Team (LET), provide multiple examples of how the use of measurement and
data collection contributed to informing revisions or affirmations of existing programs, services, and
initiatives. Samples of these findings are described in greater detail in the chapter devoted to Standard
Four.

Projection
PLANNING AND EVALUATION

The college’s new governance system was approved for implementation in September 2008. Calls
for nominations for the multiple governance positions were posted in multiple places in October, and
elections were held in December 2008. The committees and councils are scheduled to begin work in
January 2009. Within the next three to four years, the college will be assessing the effectiveness of its new
governance system, particularly as it supports the processes of planning, evaluation, and allocating
resources. The focus of the 2008-2009 planning function is to develop additional methods for evaluating
the effectiveness of the planning cycle. Questions such as - What data have we collected? How have we
utilized that data? - will become part of an overall process for measuring institutional effectiveness. The
college has made significant strides within the last two years in beginning to measure the effectiveness of
the academic arm of the college. Our next focus includes assessing overall institutional effectiveness
utilizing the metrics established to support the implementation of the new strategic plan.
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STANDARD THREE
ORGANIZATION AND GOVERNANCE

Description
GOVERNANCE

Common areas of concern regarding governance issues were identified by the last two NEASC
visiting teams. These concerns included:

e “Ad hoc” nature of the existing committee/governance structures — Some committees existed
but their roles and responsibilities were not clearly articulated.

e Lack of a coherent governance system that: (a) gave voice to all constituencies; (b) that
mapped out how actions/recommendations flowed from one step to the next; and, (c) that
provided a clear means for communicating the final outcomes on policy-related matters. - The
existing structures appeared to preserve “the role and prerogatives of the constituencies of each
of the existing policy committees.”

e Lack of written, detailed document that “spelled out the responsibilities, composition and
appointment, methods of operation, etc. of the various governance bodies, etc.”

e Lack of understanding of the meaning of “shared governance” — The proposed model that was
shared with the 2006 visiting team appeared to preserve the current methods of doing business.
The visiting team recommended the “utilization of outside expertise and community college
best practices in creating a true model of shared governance that is advisory to the President.”

The college has made significant strides regarding the creation of a thoughtfully conceived, clearly
articulated and inclusive governance model that strives to give voice to all campus constituencies in a
manner that leads to coherent and timely decisions that can be clearly articulated to the college
community. The college voted to approve a new governance system in May 2008. While it could be
debated that the time required to complete this project (2002-2008) was unnecessarily lengthy, an
understanding of the context sheds insight into the time required to create and approve this comprehensive
new document that clearly articulates the new governance system.

A governance committee was originally created in 2002 under then President Sepe. When
President Di Pasquale arrived in 2006 and learned that the work of the previously established committee
had stalled in making progress, he reorganized the committee. From this point forward, the committee
conducted its research, articulated a set of organizing principles, and created a proposed system of
governance to fit CCRI’s mission and unique situation of a central system serving multiple campuses. A
draft governance document was circulated in 2007, followed by extensive outreach efforts to seek input.
Web postings, open forums, and small/large group presentations were conducted by committee members
in an effort to obtain broad-based input. For a more detailed outline of the process, visit the college’s Web
site on governance: www.ccri.edu/governance/

The governance committee consulted multiple external references to guide the development of a
new governance model appropriate for CCRI. Samples of external input include:

e The American Association of University Professors (AAUP) Statement on Government of

Colleges and Universities

e The National Education Association (NEA)’s “Statement on Community College Governance”
e See Appendix SIII-A for a complete list of the colleges and universities reviewed for input

The college’s mission statement, coupled with external input and the values endorsed by the Governance
Committee, led to the creation of a list of founding principles of the CCRI governance system. These
principles are listed on page 4 of the governance document. (See Appendix SIlI-B for a complete list of
the founding principles. Visit the governance Web site to review the entire governance document:
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http://www.ccri.edu/governance/pdf/Governance3_408rev.pdf.) A sample of these guiding principles
(noted in italics) reflects the complexity of considerations addressed in this process:

e A college governance system acts in advisory capacity to the president.

e Governance systems are ideally organized around the work of the college, rather than employee
groups. Thus, the organization of the governance components should be such that form follows
function.

e Governance systems should support a commitment to diversity.

e Governance systems should effectively balance the need for timely, informed decisions with
adequate time for participation in decision-making processes.

e Governance systems should ensure clear and transparent decision-making processes.

After substantive deliberations and input, the governance system was ratified in spring 2008 with
22.3 percent of eligible participants voting. Of those who voted, 84.5 percent approved the new system.
The new governance system “recognizes the primacy of the faculty in academic affairs while at the same
time providing participation in policy- and decision-making processes for other members of the college
community who serve the student population in numerous ways outside of the classroom and laboratory.”
(CCRI Governance System, 2008, p.3)
Seven councils comprise the CCRI governance system. (A schematic design of the new
governance system is included on page 20.) The seven councils include:
e College Coordinating Council (CCC): reports to the President and the executive team
e Academic Council
» Business Council
e Facilities Council
e Institutional Planning Council
e Student Affairs Council
e Technology Council

The governance document is written in a straightforward manner and utilizes diagrams, charts,
bullet points, etc. to convey information in a clear and concise manner. It also delineates each Council’s
charter that outlines its purpose, scope, and membership. Excerpts (see italicized statements in the
following list) from the governance manual, CCRI Governance System, 2008, reveal how the new format
addresses the concerns raised by NEASC teams:

= Each Council is guided by a detailed decision-matrix which defines its authority and presents the
system by which the council’s work intersects with the work of other college Constituencies.
(Speaks to clarity of role/Coordination with other Councils)

e Councils may establish and coordinate standing committees that deal with particular issues of
importance to a Council’s scope of work. (Speaks to coherence)

e Each Council follows established procedures for intra- and inter-council communication. (Speaks
to transparency and formality of system)

e Governance Councils function at a strategic level. They are responsible for planning, developing
policy, and evaluating the effectiveness of their activities. Operations and implementation are the
responsibilities of the President and the Executive Team. (Speaks to scope of work and clarifies
roles)

The college initiated efforts in October to recruit faculty and staff to stand for nomination to support the

new governance system. Information about running for positions on the governance councils was posted
on the Web site numerous times. The Office of Marketing and Communications sent out email blasts to
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the college community on multiple occasions. Individuals interested in standing for election were asked to
submit a Candidate Registration Form. (See Appendix SllI- C). At the close of nominations on
November 14, 2008, the number of candidates for available positions is identified in Table 3 — 1: Results
of Nominations for Governance Elections. A total of 88 elected positions exist in the governance system.
A total of 84 nominations were received. Some elected categories received no nominations, while some
received more than needed. The contested positions will be decided during the voting period scheduled
for early December 2008. Some councils will need to begin their work with partial rosters as a result of
fewer than called for nominations. Any vacant seats will be filled in the next election cycle which is
scheduled for April 2010.

Nominations (N*) for Governance Positions

Academic ' Business Facilities | Institutional Student Technology
Planning Affairs
Constituencies open | N* open N* open | N* open N* open  N* open N*
Department 8 9 4 3
Chairs
Faculty 4 8 4 1 1 1 4 5 4 4 6
Professional 1 3 4 3 2 2 2 2 4 7 4 6
Staff
Classified 0 0 4 1 5 6 2 1 1 4 5
Staff
Campus 4
Representatives
Member 1 1 1 1 1 0 1 0 1 2 1 2
At large
Students 1 1 4 1 4 2 2 2
Bargaining
Units
4

Union Pres/ 1(f) 1(c) 6
Oth €T (cross council
positions)
Total 15 22 13 6 13 10 17 10 15 15 15 21
i elusive includes un
bresiother (cross council | (+0) (14) (23)
positions)
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ORGANIZATION

The primary concerns regarding overall organizational issues originate from the challenges
associated with running multiple campuses. One of the concerns stemmed from the lack of a coordinated
administrative presence on each of the four campuses. This issue has been addressed by creating a
schedule that identifies the administrator in charge on each campus on a daily basis. In essence, “x”
number of senior administrators rotate among the multiple campuses each week, ensuring that a senior
administrator is available at each site. This rotation is made possible by the executive team’s
coordination of where they will each be housed during the week. This schedule is published in multiple
places.

The second concern raised questions about whether or not CCRI’s decentralized approach to
important college-wide functions limits its ability to maximize its human, technological, physical, and
fiscal resources. The college has taken several steps in this regard; hopefully these new steps will
eliminate duplication and inefficient use of resources. For example, the college has centralized how
supplies — including paper — are ordered via one vendor. This process has resulted in cost savings based
on discounting opportunities created by larger volume. Chapters 8 and 9 address the ways in which the
college is making greater use of technology both as a clerical tool as well as a research tool as a means
for gaining greater efficiency.

POLICIES

At the time of the 2004 NEASC team visit, CCRI did not have a written policies or a procedural
manual. Since that time, under the leadership of Carl Toft, CCRI has created a policy and procedure
manual that is available electronically to all college employees. These policies and procedures existed,
but they were not assembled into one document. Since CCRI has a strong technology presence, it was
decided to use electronic accessibility for both cost savings and for portability. Since many faculty and
staff spend time on more than one campus, having access to information electronically provides for the
convenience of having access to the information from any location.

The Office of Academic Affairs is currently producing a faculty handbook that combines text with
electronic storage. The entire document will be posted on the vice president for academic affairs’ Web
site when completed.

Appraisal
The college believes that significant progress has been made in elevating the CCRI’s community

to a more sophisticated and inclusive governance system. The real test, however, is acknowledged by all
involved: How well will this system work? Will it support achieving the stated goals in an efficient and
effective manner that is readily accessible to key campus constituents?

The good news is that there is a strong commitment on campus to making this system work.
Because this process was a faculty-led endeavor, there is a buy-in to seeing it successfully implemented.
While there is work to do to reach out to the larger campus community to engage more interest in
investing in the system, the solid base of interest supports our optimistic position that as the system takes
root, and people realize the benefits of having input and shaping policies at CCRI, the level of interest
and engagement will increase.

While not all of the 88 potential positions were filled in the first round of elections held in
December 2008, the fact that 75 percent (66 out of 88) of the positions were filled is a strong indication
of the college community’s willingness to give this new process a chance to work.

The Governance Committee is continuing to meet during the 2008-2009 year. It has identified the
following goals for measuring the effectiveness of the system:

e Design election process for fall 2008 (completed)
e Recruit interest in serving in governance roles (completed)
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e Conduct initial elections (completed)
e Evaluate and refine the system (in process)
e Make appropriate modifications (in process and ongoing).

Assessment mechanisms are built into the model, and each council is charged with “conducting
yearly self-evaluations, the results of which are sent to the College Coordinating Council (CCC) for
review. The CCC is charged with “steering and assessing the governance system, including elections to
governance councils.” The CCC has the ongoing responsibility to see that the councils/committees meet

their stated duties and deadlines. Councils meet monthly and their monthly meeting schedules are posted
by June 1 of each year.

Projection

The college anticipates that it will have a fully functioning governance system by its next 10-year
accreditation visit in 2011.
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STANDARD FOUR
THE ACADEMIC PROGRAM

Description
CCRI has taken significant steps in the last five years to strengthen the quality of its academic

offerings. These steps fall within the following categories:
e Student Learning Outcomes
= Academic Programs
= Course Outcomes
e General Education Requirements
e Assessment Systems
= Academic Program Review (APR)
= Learning Evidence Team(LET)
0 APR Results
o0 General Education Assessment
= |nstitutional Effectiveness
0 In-House Assessments
0 Use of External Evaluations

Student Learning Outcomes

CCRI participated in the Rhode Island statewide, multi-year project focused on creating a
coherent K-16 system of education. To support this endeavor, all public educational institutions within
Rhode Island were required to complete student learning outcomes for their educational programs. These
outcomes were then forwarded to the Rhode Island Board of Governors for Higher Education (RIBGHE)
for approval. Statewide efforts concentrated on promoting appropriate outcomes for each level of
education (elementary, secondary and post-secondary) and coordinating these outcomes to ensure that
high school graduates were college-ready and/or prepared to enter the workforce with the skills necessary
to earn a sustainable living wage. Ninety-five percent of CCRI’s degree-granting programs have
completed this process, including receiving approval from RIBGHE. The remaining few programs yet to
be reviewed are on schedule for submission in fall 2008.

More than fifty percent of the reviewed programs were deemed as having successfully completed
a cycle of student outcomes assessment and must now begin a new cycle with the improvement of the
program and the gathering of new data. The remaining programs were noted as “having made good
progress” and will be re-contacted in 2008-2009 to ensure that each program’s full cycle, including the
latter stages (program analysis and its use in program improvement), have been completed.

A similar process of creating student learning outcomes for each CCRI course of study is
currently underway. As faculty members complete the academic program review (APR) process, they are
required to link the course objectives for the courses within their programs with the stated program
outcomes, thus providing reasonable assurance that the designated course of study will result in a
student’s achieving the stated learning outcomes. The APR process is supported by its own Web site,
www.ccri.edu/dean-as/programreview/index.shtml. The following excerpt (Section Il: Curriculum) from
the Academic Program Review Manual provides a graphic illustration of how course objectives and
program objectives are related:
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***

Section Il;: Curriculum

1. Program QOutcomes:
1a. ldentify the major outcomes for students enrolled in this program. Indicate how each outcome
is attained (i.e., through a specific course, activity, or project). State how each outcome is
assessed. Use the matrix*template for organization; include as many pages as necessary. (If
there is nothing currently in place that is intended to provide for the attainment of a particular
outcome or to assess the extent to which the outcome has been realized, leave the appropriate
space blank. The “blanks” will help to identify areas that need further development.)

*Program Outcomes

Teaching Strategies For

Learning Outcome Attainment of Learning Outcome | Assessment Criteria and Methods
What should the student be able to | What activities/assignments will How do the instructor and student
do? enable the student to achieve it? know that the competency has
(Performance/knowledge (If the strategy is contained within | been achieved? How is the

expectations for program graduates | a particular course, list the course | student’s performance judged?
listed in student outcome terms.) | first, with the relevant activity or
activities listed next to each
course.)

**k*k

CCRI’s academic departments are at different stages of delineating the outcomes for the programs
and courses that fall within their oversight. In order to support the “sharing of good ideas” across
disciplines, the college has utilized WebCT for posting all of the degree programs’ Assessment Forms.
This design was selected in hopes that department chairs could share their assessment work with each
other, a goal that has been partially realized. Storing this information on WebCT also ensures daily back
up, thus decreasing the potential for lost information. The electronic access also makes it possible for the
vice president of academic affairs to access the information from any of the college’s multiple campuses.
The goal is to provide both course and program outcomes on the web so that this information is easily
accessible to all campus constituents and from all of CCRI’s campus locations. (See
www.ccri.edu/businessadmin/forstudents.shtml for an example of program/course outcomes.)

General Education Requirements

CCRI’s approach to articulating consistent general education requirements for all of its degree
programs was described in the Introduction under the section title, Special Emphasis Areas. The college
has created multiple mechanisms for measuring general education outcomes. First, as part of the
Academic Program Review process, faculty are asked to identify specific general education goals for
their program and how these goals are achieved. (See the following excerpt of section from the Academic
Program Review Manual:)
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Core Competencies:

2a. Using the matrix below, indicate the courses in the program that satisfy each CCRI core competency. List strategies

for attaining each competency (i.e., through specific activities or projects) and describe how the learning of each

will be assessed.

CCRI Educated Person/Core
Competencies

Program
Course

Strategies for Attainment
of Learning Outcomes

Assessment Criteria and
Methods

1. Effective Communication

Demonstrate English language
fluency.

Utilize current communication
technology.

Organize and present ideas
effectively, both orally and in
writing.

2. Critical Thinking

Identify, analyze, and understand
complex ideas.

Use information technology
appropriately to locate, evaluate and
apply research data.

Draw inferences from facts.
Evaluate and present well-reasoned
arguments.

3. Quantitative and Scientific
Reasoning

Demonstrate an understanding of
mathematical and scientific
principles.

Apply these principles to the
solution of problems in academic
work and in everyday life.
Interpret numeric information
presented in graphic form.
Apply scientific methods to the
inquiry process.

1. Social Interaction

Evaluate ethical dimensions of
decisions.

Use teamwork to accomplish tasks
in groups.

Demonstrate an understanding of
global, cultural and historical
perspectives.

CCRI utilizes the Academic Program Review Process (APR) and the Learning Evidence Team
(LET) to support and monitor the assessment of learning outcomes as a means to foster program/course
improvements. The diagram on the next page explains the relationship between the two functions,

*k*k

particularly as their work relates to assessing general education.
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Framework, Delivery, and Assessment of the 4 Abilities

Framework Delivery

Assessment

4 Abilities

Effective Communication

Demonstrate English language fluency.

Utilize current communication technology.

Organize and present ideas effectively, both orally and in writing.

Critical Thinking

Identify, analyze, and understand complex ideas.

Use information technology appropriately to locate, evaluate and apply research data.
Draw inferences from facts.

Evaluate and present well-reasoned arguments.

Quantitative and Scientific Reasoning

Demonstrate an understanding of mathematical and scientific principles.

Apply these principles to the solution of problems in academic work and in everyday life.
Interpret numeric information presented in graphic form.

Apply scientific methods to the inquiry process.

Social Interaction

Evaluate ethical dimensions of decisions.

Use teamwork to accomplish tasks in groups.

Demonstrate an understanding of global, cultural and historical perspectives.
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Assessment Systems
e Academic Program Review (APR)
CCRI recently completed its first full cycle of academic program review in which all academic
programs underwent review. In 2007-2008, the college completed the first year of its second, five-year
cycle. A five-year timetable for reviewing all CCRI degree programs is available in Appendix SIV-A.

The academic program review process assesses individual programs with respect to:
Congruence with the college’s mission statement
Intended audience

Stated program outcomes/student success

Plans for new or revised program outcomes
General education competencies

Utilization of experiential learning

Scope and sequence of program concepts
Student readiness/feeder programs

Current program staffing

Professional development needs

Support services

Program facilities

Program budget

Fiscal needs

Major strengths

Areas in need of improvement

Improvement plans

AN N N N N N N N N NN

e Learning Evidence Team (LET)

Prior to meeting with the LET, faculty members are encouraged to make sure that their general
education outcomes are identified before they go through the academic program review process. Once
they have completed that process, faculty present the results of their program assessments to the LET.
Members of the LET ask questions to clarify the findings, and they may suggest additional or alternative
assessment measures. The LET is particularly interested in tracking how faculty assess their outcomes
and how they utilize their assessment results to inform program improvements. Additionally, the LET
assists in establishing mechanisms for assessing the general education outcomes as well as creating
forums for discussing the results of the assessments. (See Appendix SIV-B for a copy of the program
assessment form used by the LET.)

To begin the process of assessing students’ attainment of the four abilities outlined in the general
education requirements, the LET established a Critical Thinking Committee. This committee sponsored a
Critical Thinking Conference in May 2007 as a way to kick-off its Pilot Program on Teaching and
Assessing Critical Thinking for 2007-2008. The conference was well attended, and faculty from a variety
of disciplines made presentations on teaching and assessing critical thinking within their disciplines.
Visit the LET’s Web site: www.ccri.edu/learningevidence/ct/powerpoints.shtml to review a sampling of
the presentations. See Appendix SIV-C for a full description of The Pilot Project to Assess Critical
Thinking at CCRI.

= Institutional Effectiveness

The LET is actively engaged in identifying institutional-level projects to assess general education
outcomes. CCRI conducted a 2006-2007 graduate survey, inviting graduates to share their self-
assessments on achieving the definition of an educated person. CCRI was recently accepted to the
Wabash National Study of Liberal Arts Education. The initial survey instruments were administered to
1000+ students in September, 2008. See Appendix SIV-D for a copy of the results of the Graduate
Survey and Appendix SIV-E for a more complete explanation of the Wabash National Study of Liberal
Arts Education.
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Appraisal

CCRI has clearly made significant progress towards “creating a culture of inquiry” over the last
five years. The scope of institutional assessment initiatives, particularly within academic affairs, serves
as evidence of this progress. Sample, tangible products (completed academic program reviews, program
and course outcomes, student sample work, etc.) provide hands-on evidence that measures of
effectiveness are moving beyond isolated and anecdotal information.

One of the LET’s goals in 2008-2009 is to publish some examples of how faculty utilized
assessment results to inform decision-making within their programs and courses.

The volume of work that CCRI can point to in this area provides the basis for asserting that CCRI
IS on its way to becoming a “learning organization.” More than 25 percent of CCRI’s strategic plan is
devoted to ways of measuring institutional effectiveness. Job descriptions for hiring new faculty have
been rewritten to include statements that identify that faculty must be prepared to participate in
assessment and to show evidence of how they use that information to improve teaching and learning.

CCRI’s challenges within this area are addressed in the next section on projections.

Projection
CCRI has clearly laid solid foundations to assess its educational effectiveness. During the next

five years, the college will focus on the following opportunities designed to maximize the use of the data
it is collecting:
« Strengthen the linkage between course objectives/program objectives
» Increase students’ understanding of the meaning of student learning outcomes, enabling them to
connect their current skill profiles with what they will need to learn in order to meet their program
objectives and the general education core requirements
= Share the review results and the changes that follow within the academic community to promote a
greater understanding of the relationship between the planning and the review cycle
e Define a cycle of assessment that prioritizes projects in a manner that is productive and reflective
of CCRI’s resources
e Promote a linkage between outcomes, planning, and resource allocation.
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STANDARD FIVE
FACULTY

Description
Faculty Evaluation

Recent NEASC visits documented the need for CCRI to develop a comprehensive faculty
evaluation system that is utilized consistently across all CCRI campuses. CCRI currently (fall 2008)
employs 313 full-time faculty and 493 adjunct faculty. Designing a system that contains both quality
measures and flexibility proved challenging, but CCRI has succeeded in creating a common course
evaluation instrument as described in the Special Emphasis section of the Introduction.

CCRI has also articulated a written description of the faculty evaluation process that delineates the
components of evaluation for full-time and adjunct faculty. (A copy of this description is available in
Appendix SV-A.) The description includes a listing of the evaluative components for full-time and for
adjunct faculty, and it requires the use of the newly developed student course evaluation instrument.

The Faculty Evaluation Committee is currently reviewing the peer evaluation instruments used by
departments, and it has been charged with identifying common elements that must be included in all peer
evaluation instruments. The college anticipates using a similar approach to ratifying a common peer
evaluation instrument as it used in selecting a common course evaluation instrument. Departments will be
able to request that supplemental items be included in their peer evaluations, thus ensuring that items
agreed to by the Faculty Evaluation Committee are “common” to all peer evaluation instruments.

Faculty seeking promotion and/or tenure are also required to complete a comprehensive portfolio
that addresses the merits of their case. Faculty are asked to assemble evidence of: (a) teaching
effectiveness; (b) productive scholarship; (c) committee work/service to the college; and, (d) professional
activity in one’s field of specialization. The vice president for academic affairs has established clear
guidelines for preparing portfolios as well as procedures and timelines that govern the review process.
This information is published under the heading of Academic Administrative Calendar link on the vice
president’s Web site: www.ccri.edu/acadaffairs/.

Leadership Evaluation

Under the leadership of the vice president of academic affairs, additional evaluation components
were piloted in 2007-2008. Faculty were invited to complete an evaluation of their respective department
chair and dean along with the vice president. Instruments were created for each evaluative component.
The results were tabulated by the Office of Institutional Research and the results were shared with the
appropriate parties beginning in May 2008. This process provided feedback to those in leadership
positions with respect to how the reporting party assessed manager’s effectiveness. (Copies of all of
these instruments along with summary findings can be found in Appendix SV-B.) The college is
committed to assessing all aspects of its performance as it strives for increasing the overall level of
institutional effectiveness.

The sample summary tabulation of the faculty’s evaluation of department chairs in Appendix SV-
B represents the aggregate results of the assessment of department chairs by the faculty they each
oversee. The data is useful in that it identifies the areas in which departmental faculty believe they are
well supported by their chairs as well as areas that are in need of improvement. These results were
utilized by the leadership within Academic Affairs in designing an orientation for new and returning
department chairs held in the summer of 2008. The orientation agenda included topics on how to support
and integrate new faculty into the department, as well as how to conduct faculty evaluations. The
feedback from participating department chairs was very positive, leading all involved to realize the need
for this type of opportunity for supporting department chairs who play a critical role in carrying out the
college’s mission and priorities.
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Diversity/Integration of Faculty

In fall 2007, CCRI employed 311 full-time faculty and 450 adjunct faculty. Recently compiled
data (IPEDS 2007) indicate that of the 311 full-time faculty, 94.5 percent are White Non-Hispanic, 2.6
percent are African-American, 1.6 percent are Hispanic, and 1.3 percent are Asian American. The
college hired significant numbers of full-time faculty in 2006-2007 and 2007-2008 in an effort to keep up
with increasing enrollment and to replace full-time faculty positions created through retirements.
Realizing that this unusual phase of hiring created opportunities to add more diversity to the faculty, the
Human Resource department initiated steps to increase more minority applicants. Ads were placed in
minority media centers, and postings were sent to NAACP sites, churches, other colleges, etc. The most
recent census data from 2000 indicates that Rhode Island’s civilian labor force consists of approximately
17 percent minorities distributed fairly evenly across gender. CCRI’s recruiting efforts yielded an
increase in minority applicants, but those efforts did not significantly change the percentage of minority
faculty. However, as discussed in Standard Eleven, the college was more successful in achieving greater
minority representation among staff hired. Of the 148 new staff hired since 2003, 18.24 percent were
minority.

With respect to integrating new faculty into the community, department chairs who as part of their
defined role provide the first level of supervision were asked to address how they orient new faculty and
adjunct faculty to their roles and integrate them into the department. The results provided a wide gamut
of how departments are currently addressing these issues. Some departments have developed handbooks
while others have little or no formal structures in place. Examples of “best practices” for orienting and
integrating new faculty have been shared with the department chairs. Some of the more experienced
department chairs have volunteered to serve as mentors for new department chairs.

While the college-at-large provides a general welcome to all new personnel, and the vice
president of academic affairs hosts coffee hours and welcome sessions on the different campuses, the
unique nature of CCRI’s central system with multiple locations places greater demand on departments to
“formalize” orientations and expectations for faculty and where they can go for assistance.

In addition, the vice president’s office is in the process of compiling a faculty handbook that
contains much of the information a new employee might need to know. The handbook combines both
print and electronic formats, making it easier for faculty to access needed information regardless of which
campus one is based.

The college has instituted a system for monitoring faculty workload. There were several issues
identified from prior NEASC visits that required attention. First, there were multiple inconsistencies with
respect to how departments assigned workload, and some departments were not teaching up to the
contractual workload. Each department chair is now required to submit full-time faculty workloads,
addressing how each faculty member’s workload satisfies the contractual workload requirements. If
faculty wish to have a reduced workload, they must submit a request for an exemption form that requires
multiple signatures; the exemption form is initiated by the faculty, is reviewed by the appropriate
department chair and dean, and is submitted to the vice president’s office for final approval. This
process has been in place for a year, and the result is that there is more consistency and equity in how
faculty members fulfill the contractually-defined workload.

The second workload related issue involved the lack of monitoring of the number of overload
classes faculty were teaching during both the day and the evening. Faculty members are now required to
obtain a series of signatures granting them permission to teach overloads. This process culminates in the
vice president’s office, and the vice president has the final sign off. This sign-off process has been in
place for a full year, and it has resulted in better monitoring of the number of overload sections that are
taught by full-time faculty.
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Appraisal
While CCRI has made progress in developing a comprehensive faculty evaluation system, there

are remaining aspects of this system that need to be addressed before the process is fully in place.
Specifically, some of the following steps have been completed, and some are still in the process of being
fully developed. The status is noted in parentheses.

e Written descriptions of all aspects of the faculty evaluation system for both full-time faculty and
adjunct faculty (completed)

e Written descriptions address:

Key components of the evaluation system (completed)

Specific timelines for each component (completed)

Designation of where responsibility lies for each component (completed)

Delineation of how feedback is shared with faculty member (completed)

Responsibility of faculty, department chair, dean, and vice president of academic affairs in

evaluation process (completed)

» Role of IT in processing and reporting results of course evaluation instrument for each faculty
(under review)

e Procedures for storing all evaluation results in an efficient and environmentally friendly manner
(under review)

« Creation of ongoing effective orientation and integration procedures for supporting new faculty
(in progress)

AN NN

While the college has taken steps to more consistently monitor faculty workload, it plans to take
additional steps within the next couple of years to monitor the impact teaching overloads has on the
quality of instruction and faculty participation in the CCRI community. Now that the college has
instituted a new governance system, there will be increased opportunities for faculty to participate in the
governance process. To do so, faculty will need to be available to serve on committees, participate in
department meetings, etc.

Projection
The college anticipates that it will have all components of a formalized, comprehensive faculty

evaluation system in place within the next year. This will provide the college with several years of data
to evaluate the effectiveness of the newly formalized systems before the next 10-year NEASC visit.
Given the numbers of faculty currently in place — nearly 800 faculty, many of whom teach multiple
courses, the college hopes to explore how it might utilize electronic storage and communication systems
to transport and store this volume of information.
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STANDARD SIX
STUDENTS

Description
The primary focus of the Office of Student Services within the last several years has centered on

strengthening the college’s recruitment and retention efforts. Substantive improvements have occurred in
the following key areas:

e Recruitment

e Student preparedness

e Student services

e Student development

e Student retention

= Ongoing assessment.

Recruitment CCRI’s total enrollment has increased substantially from fall 2002 to fall 2008,
some part of which might be explained by improved recruitment and communication strategies. Working
closely with the college’s Office of Marketing and Communications, all of the college’s student-related
publications have been reviewed and revised to enhance their clarity, helpfulness, and accuracy. More
importantly, they have been rewritten to be more welcoming and supportive of students. We are here to
help students ‘Change Your Life’ and *Achieve Your Dreams.” This is the prevailing message embedded
in the new materials. Additionally, the college has added an on-line application, making it easier for
students to submit their materials.

Student Preparedness CCRI is currently participating in or running several pilot programs to
provide better transitional support programs for adult learners. These include: offering more thorough
orientation programs, providing earlier skills assessments, and exploring innovative pre-matriculation
remediation programs. For example, CCRI is experimenting with Rapid Reading Review programs in
which students, using inexpensive on-line resources, receive a profile that pinpoints their specific reading
gaps. The program provides a one-week, instructor-led, intensive review. Highly motivated students
have demonstrated that by practicing independently with these on-line resources, they are able to raise
their reading levels to the level needed to place into college-level courses. This is an inexpensive
solution, and it appears to work particularly well for motivated students who are within 8-10 points of
demonstrating college-level proficiency.

Student Services Recognizing the cyclical nature of much of the work within the Office of
Enrollment Services (OES - recruitment, admission, registration), the OES adopted a model of staff
development that emphasizes cross-training and improved communication among the various offices
housed within the department. The outcome is that the support staff in financial aid, admissions, and
records are all cross-trained, enabling them to provide a wider range of services to students. As a result,
CCRI has been able to provide better service without increasing departmental costs.

The college has recently revised the advisor positions so that all new hires will also have
counseling skills. All applicants for advising and counseling positions are screened and interviewed by a
committee. Once hired, all advisors/counselors participate in a formalized training program that runs
three months. At the conclusion of the training, the candidates must achieve a satisfactory score on the
final assessment before they are permitted to work with students.

The various department heads within Student Services now meet regularly for joint planning and
timely dissemination of information. Recently all of the key departments collaborated on making it
possible for students to register for classes on the Web. From fall 2005 to fall 2007, the number of
students who took advantage of registering for class via the Web grew from 36 percent to 78 percent.
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All new degree and certificate applicants to the college are required to complete the mandatory
ACCUPLACER assessment. Upon completion of the assessment, students are required to attend a new
student registration session. During this time, students work one-on-one with an advisor/counselor to
explore their assessment results, their goals, and their particular life circumstances with respect to work,
family, social obligations, etc. Upon completion of this session, students are taught how to use the
campus Pipeline to register for classes on-line. Students leave this introductory session with an
educational plan, and they are encouraged to continue to meet with the staff each semester to update their
plans. Both personal and career counseling are available to students who wish to pursue additional
assistance.

Student Development The Student Services staff has developed a series of co-curricular
programs designed to promote students’ exploration and development of leadership skills, career interests
as well as avocational interests, and civic/social responsibilities. CCRI was recently selected to
participate in the Foundations of Excellence cohort study for 2008-2009, but the college has deferred its
participation because of limited resources. The Foundations of Excellence Program assists colleges in
engaging their entire college community to support students in their first year of college. The First-Year
Experience Course is designed to help students articulate their goals and to utilize the services and
opportunities that their college provides for their development. Over the last nine years, CCRI has seen a
dramatic shift in the percentage of traditionally-aged students enrolled at CCRI. There has been a 66
percent increase of traditional-age students while the number of adult learners has remained flat. Given
the strength of this trend, CCRI views it as a priority to create a strong offering of student development
programming.

Student Retention CCRI created a new position within the Office of Institutional Research,
Coordinator of Retention Studies, to identify ways in which the college could improve its retention. The
newly hired coordinator in collaboration with the department chairs from the English and Math
departments along with Student Services department heads are researching different models of Early
Alert systems. The initial focus will be on freshmen who enroll in developmental courses in math and
English. Currently, about 70 percent of incoming students place in one or more developmental courses.
Placement in developmental reading courses is on the decline over the last five years while placement in
developmental math courses is on the increase.

Ongoing Assessment The Office of Student Services has taken some clear steps to monitor the
effectiveness of college services. First, the department is in the process of creating an in-house survey to
measure student satisfaction with the office’s in-take efforts that consist of information, assessment,
registration, and advising/counseling sessions. In addition, the staff is working with the Office of
Institutional Research to design a larger instrument that will measure student awareness, value, use, and
satisfaction of services and programs. Once this information has been finalized, the college hopes to
begin a biennial, system-wide satisfaction survey in fall 2009. (See Appendix SVI-A for a complete list
of the ongoing assessments within the Division of Student Affairs.)

Appraisal

The college can claim significant gains in this area, claims that are supported by concrete
outcomes. Clearly enrollment is on the increase and anecdotal information as well as informal surveys
and data collection efforts support increasing student satisfaction with the creation of a more
contemporary, user-friendly approach to assisting students in navigating the maze of higher education
institutions.

Students clearly benefited from CCRI’s decision to integrate all of its data-related systems. The
more efficient system made it much easier to make financial aid awards. More than 2300 additional
students received financial aid in 2007-2008 than in 2006-2007; the total amount of financial aid awarded
increased by $5 million.
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Efforts to attract both traditional and non-traditional age students to preparedness seminars are
working as these initiatives have been well subscribed. Given the increasing numbers of traditional-age
students attending CCRI, the college has also created parent sessions that have been very well attended.

Efforts are under way to collect more quantifiable data. The creation of a new Institutional
Research position to support student retention initiatives is a clear signal of the college’s commitment to
assessment. CCRI has an outstanding Office of Institutional Research that has been ably led for more
than 20 years by the same individual, providing the institution with a real resource of information that
lends itself to comparability and easy access. The college’s migration to the Banner software system has
created a single unified database platform that houses all college-related data. Oracle Discoverer, an ad
hoc reporting tool that works with Banner, makes it possible and much easier for the end-user to access
and understand information. This more sophisticated approach makes it possible for college offices to
assemble data relatively easily. Challenges include shifting the culture to use more automated processes
and securing staff or release time to create and test plans.

Projection
The college has created a Retention Committee that began meeting in fall 2008. The goal is to

complete a set of retention standards that the college will use to assess its effectiveness by spring 2009.
The retention plan will be completed by summer 2009 with strategies implemented in fall 2009. The
college should have several years’ worth of retention data available for its next 10-year self-study.
This information, combined with the biennial, system-wide student satisfaction survey should
provide the college with a clear snapshot of how effective its services are in supporting student success.
As a result of the current strategic planning process, new admission standards and new pathways
for underprepared students are being explored.
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STANDARD SEVEN
LIBRARY AND OTHER INFORMATION RESOURCES

Library Collection

Description
The Learning Resource Center changed its name to Library in spring 2008. This name better

reflects the scope of materials and services available—it no longer includes audiovisual services and
academic computing—and is more easily identifiable for students.

In 2004-2005 the collection development librarians reviewed the materials collection and
identified subject areas in need of improvement. The materials review process identified significant gaps
in collections as well as outdated materials. Using this information, a collection development plan was
created, including information on the costs associated with updating sections of the collection. According
to the plan, as additional funds were made available, materials would be purchased for specific
collections. Additional funding was requested for materials through the college budget process as well as
from the CCRI Foundation and through grants. The Library has benefited from capital infusion tied to
supporting the collection development every year since 2004, as seen in this capital budget chart.

LRC 2004 - 2008
Capital Budget

| 2i62’500 i i i i

2004 2005 2006 2007 2008

The college also received $100,000 in grant funding from the Champlin Foundation to be used
exclusively for library acquisitions. Funds for a startup collection at the Newport County Campus were
awarded from the Alletta Morris McBean Foundation. McBean also provided funds for new furniture and
a state-of-the-art electronic classroom for the Newport County Campus. There was also an increase in
support from the McBean Foundation resulting in several smaller grants totaling approximately $50,000.

Overall, between the various sources of funding, the Library has received almost $2 million
dollars since 2004 to update its collection. Currently the Library lists 120,974 volumes in its collection, a
number that is only slightly higher than the number of volumes listed in 2004. The small change in
volume count, in spite of the large investment in collection development, results from weeding the
collection of outdated materials as new more current materials were purchased.

The Library also benefited from a 33 percent increase in its operating budget since 2004. These
additional operating funds were added for expanding and improving the materials collection as well as
providing additional dollars for new equipment and supplies.
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Appraisal

The infusion of funding has greatly improved the entire collection making it more relevant and
useful for all students and faculty. The Newport County Campus has a fully-equipped campus library
with a new collection that has been purchased specifically with the campus needs in mind.

Projection
Incorporating regular and ongoing assessment measures will be a priority of the library. The

library faculty and administration will seek ways to regularly review the collection as it relates to user
needs. In addition, regular planning for other needs, including furniture and supply needs, is necessary.
As grant funds diminish, operational funds will be distributed to the Newport County Campus in an effort
to keep the collection relevant and up-to-date.

Library Staffing

Description
Full-time staffing in the library has been reduced through attrition and retirements by six staff

members in the last five years. A smaller full-time staff has created some challenges given the aggressive
efforts to update our collection, to open a new campus, and to increase the Library’s instruction efforts.
Of the six staff positions, two of them are professional librarians and the other four are paraprofessional
positions. The college has posted two full-time positions to hire new professional librarians and two full-
time positions to replace the paraprofessional positions. The college has hired two part-time staff
members to help address the workload. Hopefully, these positions will be filled by the end of the calendar
year as the Lincoln and Warwick campuses librarians’ positions have been vacant for more than two
years.

Appraisal

CCRI has committed to filling the two vacant library faculty positions. One academic year
librarian for each of the Warwick and Lincoln campuses has been approved, and the positions are
expected to be filled by the end of 2008. The recent retirement of two paraprofessionals has negatively
affected the ability to get materials prepared for use. Without these two positions, tech services functions
have slowed considerably and backlogs are forming. However, once the college fills the two newly
created paraprofessional positions, we hope to catch up with the backlog.

Projection
Incorporating regular and ongoing assessment measures will be a priority of the library. The

library faculty and administration will seek ways to review the collection as it relates to user needs. In
addition, regular planning for other needs, including furniture and supply needs, is necessary. As grant
funds diminish, in the fiscal years ahead operational funds will be distributed to the Newport County
Campus in an effort to keep the collection relevant and up-to-date.

Information Technology

Description
The college has retrofitted 70 classrooms over the last two years across four campuses to include

new instructor’s work stations, chairs, student desks and custom multimedia lecterns equipped with
computers, DVD-VCR combos, speakers, screens and ceiling mounted LCD projectors. There are now
160 general purpose classrooms (70 percent of total classrooms) equipped with instructional technology
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equipment, and plans are in place to equip the remaining 70 classrooms with the same level of technology
over the next two years.

Over the last two years, five classrooms have been rewired and equipped with new computers to
create more flexible electronic learning environments for enhanced teaching and learning with
technology. These classrooms are outfitted with 25-30 student computers, an instructor’s computer, and
ceiling mounted projectors. In addition to the wired classrooms, the college invested in 12 carts with
wireless laptop computers that function as either mobile classrooms (moveable) or fixed units in
dedicated rooms. The wireless laptops provide a flexible ‘just-in-time” learning environment while
reducing the wiring cost. The Knight and Flanagan distance learning rooms were redesigned to reflect
new pedagogy using the latest high resolution videoconferencing technology, software and digital
cameras integrated with a desktop interactive whiteboard, DVD-VCR, document presenter and enhanced
displays to improve student and faculty engagement between multiple sites. Two new ‘mobile’ codecs
will accommodate the increased usage of videoconference meetings and conferences across campuses. A
comprehensive list of classrooms with technology can be found on our Web site:
http://it.ccri.edu/classrooms/techclassrooms.shtml.

The wireless infrastructure is completed at all four CCRI campuses. Since January 2007, over
1050 students and 150 faculty members have registered to use the CCRI wireless network. On average
there are more than 100 users on the network at the same time. Wireless access enhanced the learning
environment for students and faculty by providing connectivity to electronic resources from anywhere on
campus. Additionally, students with laptops are able to gather in any comfortable location to collaborate
and extend their learning outside of the classroom.

Appraisal
Feedback from everyone about the wireless network access has been very positive. The feedback

received from CCRI faculty and students about additional technology in the classrooms has been very
positive. The increasing use of the wireless network by both faculty and students provides positive
affirmation for investing in technology that supports instruction.

Projection
Over the next five years, the college will retrofit the remaining 30 percent of classrooms with new

instructor’s work stations, chairs, student desks and custom multimedia lecterns equipped with
computers, DVD-VCR combos, speakers, screens, and ceiling mounted LCD projectors.
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STANDARD EIGHT
PHYSICAL AND TECHNOLOGICAL RESOURCES
Facilities

Description
CCRI’s Mission includes serving the entire state of Rhode Island. To support this Mission, CCRI

maintains six different campuses: Knight (Warwick), Flanagan (Lincoln), Liston (Providence), Newport
County (Newport), Downcity (Providence), and Westerly Satellite (Westerly). Viewed collectively, the
college maintains 485 acres and 1,052,000 square feet of facilities that require maintaining.

Deferred maintenance, defined as “foregoing periodic repairs as a way of saving money at the
moment,” is an issue that many higher education institutions struggle to address in a timely fashion.
Continuous investing in maintaining campus facilities is particularly challenging for campuses
experiencing one or more of the characteristics that increase their vulnerability to deferring maintenance.
These characteristics include: large facilities that equate to high numbers of square footage requiring
maintenance, multiple campuses, and/or periods of economic decline. CCRI is subject to all of these
conditions, and the last two NEASC team visits have called for the college to develop a plan for
addressing deferred maintenance.

The college has completed an assessment of the deferred maintenance needs of all campuses.
The assessment included a review of all of the physical structures, the mechanical systems, and the
infrastructures of each campus. A master project list has been created and the needs have been prioritized
using a triage approach.

The college has also taken steps to address the appearance and safety concerns that were
identified by the college community during the last NEASC visit. The facilities department of the college
has adopted a new philosophy of customer service. Rather than wait for users’ complaints to rise in
volume before responding, designated staff members now conduct regular walk-throughs of all facilities.
These walk-throughs are intended to anticipate problems and fix them in advance of complaints or
concerns. Staff conducting the walk-throughs also use this opportunity to talk with constituents about
any concerns they might have about the appearance, safety, or general functioning of the facilities. The
department has also created a new work-order system that allows campus departments to submit concerns
or problems on-line, making it much easier for those responsible to respond in a timely manner.
Examples of how these new initiatives have led to noticeable improvements include: (a) all of the
stairwells at the Warwick campus will be painted lighter colors (one has been completed to date), which
will result in better lighting; (b) all of the steps have been overlaid with rubber stripping that provides
better gripping when wet; etc.

The recent analysis of deferred maintenance needs has also provided the college with the
opportunity to assess how well it is using its current space, an assessment step that is vital to determining
how to link space utilization with CCRI’s mission, strategic planning priorities, and resource allocation.

Appraisal
The college has consulted with external organizations in search of researched guidelines that are

useful in benchmarking its current circumstances. CCRI utilized the APPA’s (Association of Physical
Plan Administrators) Facilities Performance Indicators Report to assess its own performance. (For more
information, visit the following Web site: http://appa.org/files/PDFs/FPIWebReport2007.pdf.)

The survey includes more than thirty key measurements - staffing patterns, utility costs, operating
budgets, productivity measures, etc. Participants receive their own individualized balanced scorecards
accompanied by benchmark comparisons with other institutions with similar circumstances. This
comparison provides data that helps answer probing questions, such as: Is CCRI making the best use of its
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resources? Has CCRI allocated its maintenance-related resources appropriately? What staffing
patterns are appropriate for maintaining campus facilities and addressing customer-service concerns?

In an effort to assess the effectiveness of its resource allocation, CCRI is moving toward contracts
with external vendors through a bidding process. External contractors will be subject to performance-
based contracts, ensuring that if a contractor promises that making certain changes in mechanical
systems, for example, will lead to lower energy costs, the college will expect results that are consistent
with the stated outcome or to be reimbursed according to contractual rebates. The competitive,
performance-based accountability contracts will also address the priority of “doing the repairs right the
first time.” In an environment with limited resources, the college is striving to limit waste and to save
money wherever possible. (See Appendix SVIII-A for additional information and/or visit the following
Web sites: www.energy.ri.gov/documents/efficiency/ESCO_Program_Description.pdf
www.energyservicescoalition.org/resources/whatis.htm.)

The college is also exploring alternative energy sources, and is seeking permission to experiment
with a wind turbine on the Warwick campus. The Rhode Island Board of Governors has approved the
project and forwarded it to the Governor and Legislature for funding.

CCRI is hoping to utilize projected savings that result from greater efficiency to help address its
list of deferred maintenance projects. The current list includes approximately $25 million of outstanding
projects. Based on previous years” awards, CCRI anticipates receiving a little over a million dollars
annually from the Rhode Island Capitol Asset Protection (RICAP) funds. This imbalance of need with
resources is a driving force for CCRI to redirect any savings towards capital improvements.

The college has recently adopted using a space analysis program — known as X25 — to determine
if it is using its space effectively. (See Appendix SVIII-B and/or visit a companion Web site:
http://corp.collegenet.com/depts/higher_ed/series/Scheduling_Overview/X25)

This system calls for inputting information associated with space use. In the case of classroom
use, it analyzes the amount of time a classroom is used during the week, the number of students on
average that use the classroom on a daily basis, the use of classroom technology, etc. This analysis will
undoubtedly produce some “change in patterns” of how space is used on campus. It can also lead to cost
savings in multiple ways. First, course sections will be reassigned to classrooms to provide a better
match with seats available and student demand for sections. If the college can seat a class requiring 28
seats in a room that can hold that number of students, it can save money by not adding an additional
section because the currently assigned classroom can only hold 19 students. In addition, campus
scheduling often results in a certain percentage of “dead space” or “under-utilized” space. As the college
determines new programs or course offerings it would like to run, it may be able to do so without adding
more square footage if it can carve out additional space through more efficient use of existing space.

Projection
The college has created a solid approach for assessing its use of its physical facilities and for

enhancing its own ability to maintain and safeguard its facilities. Its success in carrying out its plans will
depend on its ability to marshal campus support for flexible use of space and on the state’s ability to bear
its fair share of funding for higher education initiatives. On the first point, those responsible for assessing
how well the campus utilizes its resources and its space are well aware that addressing these issues will
require a combination of diplomacy and direction. On a positive note, however, having data to back up
decision-making provides a more transparent rationale for how space is assigned, perhaps making it
appear less personal and subjective. With a new governance system in place, recommendations regarding
facilities use will have a pathway through the governance process via the council assigned to facilities.

The college anticipates that by using its resources prudently, combined with its ability to
demonstrate outcomes that serve Rhode Island residents, it is in the best position possible to lobby for
sufficient funding.
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Technological Resources
Description

For the past three years, the college has been phasing in Banner, its new information system. This
new relational database affects finance, student services functions and human resources. It creates a
single, unified database platform that houses student transcript and billing, enrollment, college finance
and human resources information. Oracle Discoverer, an ad hoc reporting tool works with Banner, to
make accessing and understanding this information much easier for end-users. This system is functional
seven days a week, 23 1/2 hours per day, making it more highly effective than our previous system.

Banner’s financial aid module has drastically reduced turn-around times for processing state
grants. Before Banner’s implementation, CCRI staff would have to calculate a student’s eligibility and
update a student’s computerized information by hand—a process that in the past could take weeks to
complete. Now, many of these functions are automated and take a few hours to complete. The new
integrated system has also streamlined the processing of student loans. Banner now provides a direct
feed between the financial aid data and the college bookstore.

Banner allows students to register online, as well as to adjust their own schedules on the Web, a
function formerly reserved for advising and counseling staff. Students no longer need to wait in line to
see an advisor when trying to register for a class that had previously closed during their initial registration
session. This not only eases the process for students, it also frees up staff to deal with more complex
advising issues.

Installation of a new state-of- the-art phone system for the CCRI Providence campus was
completed on May 2007. The new system uses Voice Over Internet Protocol technology (VOIP), which
converts and sends voice calls over the existing data network. This system is compatible with the existing
phone systems at the other campuses and will now also utilize the same voice mail. Additionally, annual
costs will be substantially less than the current outsourced Verizon phone services.

Appraisal

The college has seen multiple benefits from phasing in a fully integrated, relational data base
information system. Students are clear beneficiaries of the more timely and customer friendly services.
“Before Banner, financial aid and book loan students would go to the bookstore and have to stand in a
separate line, where all the processing was done manually, because financial aid information was not in
the bookstore’s system. Now, those same students can stand in line and be processed quickly through the
bookstore computer.”

Faculty and administrators have also benefited from the new information system. Because
Discoverer can create customized reports, faculty can generate key contact information for themselves—
such as mailing addresses or emails. Prior to Banner, communications with student groups were often
limited. Now, any data gathered from a Discoverer report can also be imported to Microsoft Word or
Excel software, so that mailings have the potential to be both personalized and professional.

In addition, department chairs can now run a missing grade report that is individualized to their
department. Before, chairs would have to make a request of Enrollment Services, who would have to put
in a request for IT, who would have to shut down outside access to the computer system in order to run a
report overnight. Banner eliminates the need for a middleman. It also reduces turn-around time and keeps
access to the database open nearly around the clock.

Projection
Building upon the groundwork implemented over the past, the Community College of Rhode

Island, continues to actively leverage information technology to improve teaching, learning and
administration. The systems and services which connect students, faculty and staff provide
anytime/anywhere access to one another and colleagues.
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Significant investments in a stronger and more robust infrastructure - wireless technology on
every campus and smart technology in the classrooms - allows the college to enjoy a level of stability and
reliability not possible before.

At CCRI, increasing our capabilities over the next three to five years include: introducing
dynamic data for analysis and decision making; continuing infrastructure improvements guaranteeing
service reliability; expanding business continuity and disaster recovery planning; ensuring compliance
with federal/state laws and regulations; increasing our ability to deliver targeted services based on
individual roles; and, introducing convenient streaming of audio/video productions to the classrooms to
name just a few of the improvements we hope to introduce.

Information technology at CCRI sets the tone and is geared toward excellence. Its commitment to
delivering cutting edge style information, connectivity and resources to students, faculty and staff is
expressed in classrooms, labs and wireless hotspots throughout the four campuses. Providing the best
services, in a reliable and dependable manner, enables the Community College of Rhode Island to elevate
possibilities both for our internal and external constituencies. Through teamwork, customer service,
innovation and creativity, CCRI delivers the best in breed products and services encouraging
development and investment in technology for the future.
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STANDARD NINE
FINANCIAL RESOURCES
Description

Two primary areas of concern were identified during the last ten-year NEASC visit. The first area
of concern was the lack of an open budget process that linked the strategic planning priorities to resource
distribution. Several steps have been taken in the last few years to address this concern. The first step
was the creation in the fall of 2006 of a Budget Resource Committee (BRC) composed of cross-divisional
membership and chaired by a faculty member. In the first year this committee studied revenues and
expenditures across divisions and gained a much greater understanding of the college’s funding sources,
the expenditure patterns, staffing levels, as well as fixed costs versus discretionary spending. Following
divisional leadership budget presentations, the committee forwarded a number of recommendations to the
president. All of the minutes and recommendations of the BRC are available on the CCRI Web site. (See
www.ccri.edu/BRC/). The recommendations are comprehensive and thoughtful in nature, and a number
of them have already been implemented.

The BRC expanded its role in 2007 when President Di Pasquale launched the strategic planning
process. The BRC was charged with responsibility for Strategic Planning Subcommittee # 3, What
resources will we need? Thus the college took the important step of linking resource allocation with
institutional priorities. The restructured committee (BRC/Strategic Planning Committee #3) is currently
co-chaired by a faculty member and the vice president for business affairs. The committee has focused
on reallocation of resources, fiscal accountability, mission and strategic planning recommendations. The
committee has developed a broad-base framework for this exercise that focuses on:

e Resources: facilities, people, revenue, and equipment
e Vision: capacity, structure, culture, policy/process and procedure.

The second area of concern raised by NEASC was the fiscal balance between state appropriations
and student tuition and fees. A chart in Appendix S IX-A graphically depicts the decline in state funding
experienced by CCRI, as well as by the other state institutions of higher education, Rhode Island College
and University of Rhode Island, particularly within the last two years. Correspondingly tuition and fees
have been increased to close some of this gap. Enrollment, however, has also strengthened and as a
result, CCRI has increased its revenue base via tuition and fees. While this trend of shifting more of the
costs to students is not an ideal one for the state’s only community college, given Rhode Island’s
significant fiscal challenges over the last two years, CCRI considers itself somewhat fortunate in the level
of funding that it has received and it hopes that the state finds itself able to reinvest at prior year levels in
the coming years.

CCRI as noted in previous reviews has sound fiscal controls in place as evidenced by a series of
clean audits. Administrative stability /supports in managing fiscal affairs foster consistency and
effectiveness. As noted by the NEASC visiting team, “CCRI’s business operations are managed by a
team of highly skilled professionals with a long history of service to the college.”

This sound fiscal management, coupled with President Di Pasquale’s embodiment of pro-active
leadership, is somewhat overshadowed by the state’s fiscal challenges. When President Di Pasquale
assumed leadership of CCRI in 2006, the college budget reflected a $6 million deficit along with a
double-digit percentage drop in enrollment. Within a period of eight months, the college had reversed its
position, attaining both a balanced budget and a substantial increase in enrollment. With this improved
fiscal foundation, the college was in the process of launching multiple initiatives to support its mission.

However, in the spring of 2008, the declining state revenues led to a situation in which the state
decreased its previously approved CCRI budget, taking back over $6 million of the monies that had been
approved for CCRI’s 2008-2009 budget. The end result was that prudent management on CCRI’s part
led to its financing a portion of the state’s effort to balance its own budget.
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Still, this somewhat unsettling practice of punitive consequences for sound management has not
deterred CCRI’s commitment to setting a high bar for vision and accountability. CCRI has continued to
invest its scarce resources in improving access and quality of programs and services. CCRI’S FTE
enrollment in fall 2008 is the highest in its history, and students are reaping the benefits of technology
from wider use of applications available through the Banner system. As mentioned in an earlier
Standard, more than 2000 additional students benefited from an additional $5 million in financial aid in
2006-2007 when the Banner system was introduced. So even though CCRI’s tuition and fees have
increased, greater efficiency in awarding financial aid has assisted students in keeping up with the
increased costs.

Appraisal
One of the challenges associated with this Standard is merging the existing Budget Review

Committee (BRC) — synonymous with subcommittee #3 of the Strategic Planning Committee (SPC) -
into the newly approved governance system. One of this six “parent” councils — the Business Council —
has been assigned responsibility for “developing, reviewing, and evaluating college-wide budget and
financial policy.” The issue of budget construction is often a challenging one within governance models.
Clearly there will have to be some “redefining or clarifying” of roles within this council as it is highly
unlikely that a 13-member committee consisting of faculty, classified and professional staff will have
either the time or the expertise to create a $90 million-plus budget. Perhaps the model created in the
original BRC will serve as a good template moving forward. The BRC/SPC emerging model consists of
those responsible for managing the budget providing committee members with an understanding of how
the budget is created, including an understanding of fixed costs. Typically committee members new to
the area of budget construction are surprised to learn the limited percentage of a large budget that is truly
available for discretionary spending.

During 2008-2009, the BRC/SPC will have its first opportunity to make recommendations that
link resource allocations with specific strategic initiatives. Committee members may also be faced with
making recommendations for reductions or adjustments to previous levels of funding. The original set of
recommendations from the 2006 BRC identified the need to look at cost effectiveness across all areas of
the college and to consider eliminating smaller programs with high costs.

Projection
CCRI, while operating in a state with significant fiscal challenges, will continue to maintain a

fiscally healthy posture of generating new revenues while constantly assessing itself on improving its
efficiency and effectiveness. Many individuals in key leadership roles across the college are modeling
healthy ways of responding in tight fiscal times. The leadership efforts within Facilities Management
suggest that by using external benchmarks and best practices, the institution can identify where it can
improve. Similarly, within the Office of Enrollment Services, the department has opted to create its own
survey of student use and satisfaction with college services rather than pay the higher costs associated
with external vendors. The Office of the Vice President of Academic Affairs is analyzing its use of
classroom space in an effort to maximize the use of instructional space. This effort leads to the college’s
ability to seat more students, thus bringing in more revenue without adding to capital expenses.
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STANDARD TEN
PUBLIC DISCLOSURE

Description
CCRI has made significant improvements within its family of publications since the last NEASC

visit. Beginning in 2005, the college began standardizing the appearance and branding of its college
publications. CCRI documents now have their own look and are easily identified and linked with CCRI.
The college’s new tag line, “Changing Lives,” has taken hold, providing an inviting outreach to students
and energizing faculty and staff as they work to implement the college’s mission.

Graphic design standards have been created and serve as a template for all college publications
and documents. All of the college’s printed materials have been reviewed and improved using these new
standards. As part of the review process, some existing publications were eliminated, and some new ones
were created.

In particular, the college catalog received a substantial redesign, taking into account both the
concerns identified by NEASC and feedback from student focus groups. As a result, the programs of
study are presented in a much clearer fashion. As discussed in Standard 4, each degree program includes
a list of program outcomes as well as a list of the general education courses required for degree
completion. (These outcomes are also posted on the Web version of the catalog.) Students are guided to
catalog pages that detail which courses satisfy stated requirements; e.g., “Humanities Elective.” The
catalog was also reviewed for accuracy of course titles, linking the titles used in course descriptions with
the titles used in the programs of study.

The college now references its policy on “plagiarism” in the college catalog, and the student is
referred to the Student Handbook that contains all of the college’s policies that constitute the Student
Disciplinary Code. This same publication contains a detailed overview of the academic grievance
procedure. In addition, the college posts this information electronically for students. (See

http://www.ccri.edu/Advising/Student_Services/handbook.shtml.)

As part of providing better and more accurate communication for students, the college’s Web site,
www.ccri.edu, has been redesigned and continues to be adjusted to allow for better access for students.
The college has instituted practices and protocols for ensuring that information on the Web is continually
updated and screened for accuracy. As part of the review and update process, the college’s Marketing and
Communications staff has created a matrix to identify the location of all public disclosure information as
required in the NEASC Standards for Accreditation. (A copy of this matrix can be found in Appendix
SX-A.) This systematic approach to reviewing its publications helped the college determine which of its
current publications needed improvement.

Appraisal

CCRI faces some of the same challenges as other higher education institutions with respect to
creating an appropriately-balanced portfolio of more traditional media with the emerging media attractive
to some students. Recent surveys of students, faculty and staff helped identify which media individuals
look to for their information. One of the challenges, particularly in view of “going green” and in
consideration of cost containment, is whether it makes sense to move more of the publications to the Web
with a minimal number of printed hard copies available. The decision is exacerbated by the diversity of
CCRI’s student body and the difficulty of determining both students’” access to and comfort with using
the Web as a main source of information.

Another major challenge includes how to evaluate and use the “new media” to deliver targeted
messages. In the context of ever expanding multimedia social and professional networking via video,
blogging, Facebook/My Space, text messaging and podcasts, the college is trying to determine if there is
an appropriate role for it within these new forms of communication and connection. The college joined
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Facebook in May 2008 and it has averaged signing on 5-10 new participants daily. It currently has the
highest participation rate of all community colleges. While this definitely feels like unexplored territory
for an academic institution, it is a very inexpensive and efficient way to reach students. As students
continue to rely more heavily on electronic communication for their information, it makes sense for the
college to explore using these media in appropriate ways.

In summary, the college is seeking input from prospective and current students to determine what
documents students use to learn about CCRI and what they use to navigate the college once they enroll.

The college has received very positive feedback from students, faculty and staff regarding the
college’s tag line, “Changing Lives” and its variants. The college will continue to use this theme in its
publications and reports.

Projection
The Marketing and Communications staff has established an annual survey process to review and

update all college publications. This annual review will help create and maintain an attractive and helpful
set of publications that are clearly linked with CCRI’s mission.
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STANDARD ELEVEN
INTEGRITY

Description

The ethical standards endorsed by CCRI are clearly evidenced by the college’s commitment to its
mission. As the only comprehensive associate degree-granting institution within Rhode Island, the
contribution the college makes to the economic vitality of the state is readily apparent within the
community-at-large. Through its institutional planning efforts, the college has placed greater emphasis
on using the mission as a basis for setting priorities and determining resource allocations. The college
has sought to strengthen its own integrity by focusing on three general areas: shared governance —
including a more transparent budgeting process, embracing and promoting diversity, and accuracy of its
publications. In addition, the college adheres to the Conflict of Interest and Nepotism Policies approved
by the Rhode Island Board of Governors for Higher Education. (See http://www.ribghe.org/polman.htm
to review a copy of this document.)

Shared Governance
As outlined in Standard Three, the college has adopted a new governance system that was
implemented in September 2008. There are multiple opportunities for faculty and staff to have
significant roles in the decision-making process. Through the use of technology, governance committees
will post their agendas and their meeting minutes for all to review, thus making the decision-making
process more transparent. Additional evidence of the college’s efforts for promoting wider
communication includes:
e Annual college retreats for planning and setting priorities
= Annual college Opening Day Convocation for communicating new or emerging policies,
and providing opportunities for open exchange and clarification
e Annual Professional Development Day for faculty and staff, offering seminars focused on
teaching excellence and staff development

Embracing and Promoting Diversity
Promotion of diversity, particularly in the hiring process, has been strengthened. Several
indicators demonstrate the college’s efforts to recruit and hire a more diverse staff and faculty:
= Greater use of minority publications in advertising for faculty and staff positions —
including the Providence American and Providence en Espanol newspapers. There has
been a concerted effort to engage these publications in recruiting faculty and staff since
2005
e Inaddition, hard copies of vacancy notices are routinely sent to about 20 minority
locations (local NAACP sites, churches, other colleges’ Affirmative Action Offices)
e The Department of Labor’s job board is also linked to the college’s Web site
e Job fairs held at the Providence campus have resulted in the hiring of minority adjunct
faculty
e The results of minority hiring are annually detailed in the college’s Affirmative Action
Report
e Inthe 2003 IPEDS report, the college had recruited only 4 percent minority within the
college ranks; in the 2007 IPEDS report, the college had a 7 percent minority
representation
e The comparative data for staff recruitment is more positive with respect to increasing
diversity:
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Demographic breakdown of staff (non-faculty only per 2007 IPEDS report):

424 Total Staff ... 14 percent diversity
Caucasian Minority

Men 137 19

Women 226 42

Total 363 61

Of 148 new hires since 2003, 18.24 percent were minority

Integrity of Publications

CCRI has taken a pro-active approach to assessing the accuracy of its publications. In addition to
surveying faculty, staff and students regarding the usefulness and accuracy of CCRI’s publications, the
Marketing and Communications staff also asked participants to identify the most effective methods for
communicating pertinent information. In other words, the college is seeking to stay abreast of the new
vehicles being used as communication tools among those who are technologically savvy. Sample results
of these efforts include the following results:

e Of the 317 who responded to the faculty/staff survey, most indicated that college-wide e-
mails are the most valuable method of internal communication, with 85 percent ranking
them “effective” or “highly effective”

e Of the 83 students who responded, 43 percent said they saw a print ad or heard a radio ad
for CCRI and 25 percent said that mailed materials influenced their decision to attend
CCRI.

» Satisfaction among college departments about client-based service in Marketing and
Communications.

The college’s catalog and the student handbook are updated annually. In addition, the college has
taken steps to update its online versions of these documents to promote greater accuracy of information.
Evidence of the college’s adherence to NEASC Standards includes:

e A student grievance process which is outlined in the Student Handbook and is available on-line as
well as noted in program handbooks

e A general education core curriculum has been established and is outlined in the 2008-2009 college
catalog

Appraisal
Since the new governance system was just launched in September 2008, it is too soon to

determine its effectiveness. However, the college will have several years of monitoring the new system
before the next 10-year NEASC visit. The college’s efforts to recruit a more diverse faculty and staff are
showing some positive returns, but these efforts need to continue. The college’s publications have all
been updated in the last year. The college catalog contains information on the college’s general
education requirements along with outcomes for each program of study.

Projection
The college will need to assess the effectiveness of its new governance system at the end of the

2008-2009 term. Hopefully, the new governance system will result in more open and better
communication. The college will continue its efforts to add more diversity to its faculty and staff. It will
review its recruitment and hiring efforts annually as a way of determining if the current methods are
meeting the stated goals. Finally, the college will continue to solicit input annually to update its major
campus publications.
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CONCLUSION AND NEXT STEPS

CCRI has made significant strides in enhancing its effectiveness within the last three years, yet the
college recognizes that there are significant new challenges emerging that will need to be addressed
within the next three to five years. Under the leadership of a new president and a new management team,
the college has demonstrated its ability to foster a culture that successfully engages faculty and staff in
working collaboratively to create a vibrant college community engaged in achieving a shared mission.

This five-year interim report provides multiple examples that confirm that CCRI’s faculty and
staff have a strong conceptual understanding of the NEASC Standards as well as the ability to design and
implement improved, responsive programs and services. Specifically, the college believes it has
addressed the NEASC concerns of designing a general education core curriculum with appropriate
assessment outcomes and creating a comprehensive, consistent approach to faculty evaluation. These
revised elements have been field tested, and are now embedded within CCRI’s systems. Changes in both
of these areas of special emphasis were the combined result of seeking input from external sources as
well as providing multiple opportunities for CCRI’s faculty and staff to shape the final outcomes. The
third area of special emphasis, establishing a governance system, has also been addressed. Elections for
the new governance system were completed in fall 2008, and while the new system hasn’t had a long run
at this point in time, we have made progress in accomplishing this objective. In addition, the college
governance system has identified the “need to evaluate its effectiveness in 2008-2009” as one of its
primary goals. Based on the thoughtful processes utilized in creating this new system, the college
believes that it will continue to move forward and complete this task, with a robust governance system in
place by the next 10-year visit in 2014.

The process of preparing this five-year interim report has given the college community time to assess
its progress and to reflect on the multiple data reports it has generated. Linking this information with the
results of environmental scans, the college has identified within its strategic plan how it can build onto its
current state of progress to continue to fulfill its mission. Within the college’s strategic plan, the
following areas rank as top institutional priorities:

e Rhode Island’s economic challenges will most likely result in CCRI’s experiencing:

o Larger enrollments that will need to be addressed with fewer faculty and staff

o0 Greater numbers of underprepared students who look to education to help them retrain for
re-employment

0 More demands on scheduling to offer learning experiences that are compatible with the
complex lives of adult learners

e High unemployment rates and lower state revenues will most likely necessitate that CCRI

prepares for:

o Greater internal efficiency
0 New, entrepreneurial solutions to meet demands with limited resources

= Aneconomy that is likely to experience instability as it recovers will require that CCRI places

greater emphasis on:

o Effective institutional planning
0 Quick turnaround between data collection and adjustments to practice

e All of the externally driven economic challenges will mean that faculty and staff will be asked to

do more with less, and as a result, the college needs to continue to create:

o Effective use of its governance model, particularly as it relates to communication and
input
0 Means of engaging the college community in fulfilling its mission.
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These are not going to be easy times, but on a positive note, the faculty and staff at CCRI take
great pride in the institution, as illustrated by how hard everyone will work on behalf of the mission. The
college understands that while there are many objectives that it would like to accomplish within the next
few years, it will need to focus first on those practices that best enable it to support the anticipated high
numbers of students that will be looking to CCRI to help them re-enter or upgrade their opportunities
within the state’s workforce.
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New England Association of Schools and Colleges

I|\!= \ Commission on Institutions of Higher Education
L 209 Burlington Road e Bedford, MA 01730
@ C phone: (781) 271-0022 e fax: (781) 271-0950

http://www.neasc.org

CIHE DATA FORMS FOR PUBLIC INSTITUTIONS Revised 2005
GENERAL INFORMATION

Institution Name: Community College of Rhode Island
FICE Code: 00340800
Carnegie Classification: Associate's
Annual Audit
Certified:  Qualified
Financial Results for Year Ending:  Fiscal year ends: Yes/No Unqualified
Most Recent Year 6/30/2008 Yes Unqualified
1 Year Prior Yes Unqualified
2 Years Prior Yes Unqualified

r& Contact Person:

Name: Lela M. Morgan

Title: Vice President for Academic Affairs
Telephone Number: (401) 825-2142

E-mail address: Imorgan@ccri.edu




MOST

3 YEARS 2 YEARS 1YEAR RECENTLY CURRENT
PRIOR PRIOR PRIOR COMPLETED FY BUDGET
FISCAL YEAR ENDS month &day: ( 6 / 30 ) (FY 2005) (FY 2006) (FY 2007) (FY 2008) (FY 2009)
2 OPERATING REVENUES
3 TUITION & FEES $ 28,367,033 [ $ 28,964,492 | $ 33,112,743 [ $ 37,503,750 $40,491,376
4 AUXILIARY ENTERPRISES (Enter here and/or on line 9) $ 6,171,612 | $ 6,209,675 | $ 6,578,688 | $ 7,090,304 $7,199,425
5 LESS: SCHOLARSHIP ALLOWANCE $ (6,626,075) $ (6,527,577)| $ (7,556,400) | $ (9,113,473) ($10,000,000)
6 NET STUDENT FEES $ 27,912,570 | $ 28,646,590 | $ 32,135,031 | $ 35,480,581 $37,690,801
7 GOVERNMENT GRANTS & CONTRACTS $ 12,505,721 | $ 12,766,091 | $ 13,508,771 | $ 16,023,352 $16,925,949
8 PRIVATE GIFTS, GRANTS & CONTRACTS $ 265,658 | $ 307,959 | $ 89,363 | $ 334,291 $128,433
9 AUXILIARY ENTERPRISES (Enter here or on line 4)
10 OTHER $ 3,277,645 | $ 3,221,913 | $ 3,461,416 | $ 3,394,205 $4,257,241
11 TOTAL OPERATING REVENUES $ 43961594 [$ 44942553 |$ 49194581 |$ 55232429 |$ 59,002,424
12 OPERATING EXPENSES
13 [ INSTRUCTION $ 39,748,024 | $ 41,232,447 | $ 42,852,129 [ $ 44,799,339 | $ 49,494,994
14 [N RESEARCH $ -1$ -1$ -1$ -1$ -
15 [Al PUBLIC SERVICE $ 1,026,989 | $ 1,198,085 | $ 1,019,094 | $ 1,069,839 | $ 960,810
16 |¢a8l ACADEMIC SUPPORT $ 5,305,521 | $ 6,470,147 | $ 6,286,763 | $ 6,973,375 | $ 7,670,025
17 [ STUDENT SERVICES $ 7,629,520 | $ 8,603,934 | $ 8,949,170 | $ 9,644,630 | $ 9,893,769
18 |IAl INSTITUTIONAL SUPPORT $ 15,854,741 | $ 16,533,911 | $ 17,692,519 | $ 17,980,017 | $ 15,037,617
19 (AN OPERATION, MAINTENANCE OF PLANT $ 8,685,179 | $ 9,022,825 | $ 9,262,905 | $ 9,542,306 | $ 11,071,414
20 [&8| SCHOLARSHIPS & FELLOWSHIPS $ 2,643973 | $ 2,155,086 | $ 1,811,444 | $ 2,454,980 | $ 1,781,781
21 [ AUXILIARY ENTERPRISES $ 5,448,472 | $ 5,893,557 | $ 6,024,271 | $ 6,480,186 | $ 6,907,242
22 [B¢d| DEPRECIATION $ 2,394,358 | $ 2,516,501 | $ 2,705,427 | $ 2,945,883 n/a
23 OTHER $ - $ -1$ - $ -1$ -
24 TOTAL OPERATING EXPENDITURES $ 88,736,777 |$ 93,626,493 |$ 96,603,722 | $ 101,890,555 | $ 102,817,652
25 OPERATING LOSS $ (44,775183)[ $ (48,683,940)| $ (47,409,141)| $ (46,658,126)| $ (43,815,228)
26 NON OPERATING REVENUES
27 STATE APPROPRIATIONS (NET) $ 41815612 |$ 45445378 $ 47,113490|$ 47,820,290 | $ 45,528,732
28 INVESTMENT INCOME $ 135,694 | $ 317971 | $ 495077 | $ 349,064 | $ 300,000
29 INTEREST INCOME $ -1 $ -1 $ -3 -1$ -
30 OTHER $ 87,047 | $ (115,554)| $ (84,951)| $ 36,792 | $ -
31 NET NON OPERATING REVENUES $ 42,038,353 | $ 45647,795|$ 47523616 | $ 48,206,146 | $ 45,828,732
INCOME BEFORE OTHER REVENUES EXPENSES,
32 GAINS OR LOSSES $ (2,736,830)[$ (3,036,145 $ 114,475 | $ 1,548,020 | $ 2,013,504
33 CAPITAL APPROPRIATIONS $ 7424454 | $ 2,574,687 | $ 1,804,121 | $ 1,592,022 | $ 6,806,332
34 OTHER $ 608,768 | $ 231,569 | $ 213,294 | $ 1,093,767 | $ -
35 TOTAL INCREASE/DECREASE IN NET ASSETS $ 5,296,392 | $ (229,889) | $ 2,131,890 | $ 4,233,809 | $ 8,819,836




CIHE DATA FORM 2
STATEMENT OF CHANGES IN NET ASSETS AND INDEBTEDNESS (000 OMITTED)

MOST
3 YEARS 2 YEARS 1 YEAR RECENTLY CURRENT
FISCAL YEAR ENDS PRIOR PRIOR PRIOR COMPLETED FY BUDGET
month & day ( 6 / 30) (FY 2005) (FY 2006) (FY 2007) (FY 2008) (FY 2009)
3 NET ASSETS
4 NET ASSETS BEGINNING OF YEAR $37,550,297.00 | $42,846,680.00 |  $42,616,800.00 |  $44,748,690.00 |  $48,982,499.00
TOTAL INCREASE/DECREASE IN NET
| 2 ASSETS $5,296,392.00 ($229,889.00) $2,131,890.00 $4,233,809.00 $8,819,836.00
6 NET ASSETS END OF YEAR $42,846,680.00 | $42,616,800.00 |  $44,748,690.00 |  $48,982,499.00 |  $57,802,335.00
8 INDEBTEDNESS
9 BEGINNING BALANCE $6,081,636.00 $5,686,110.00 $5,269,416.00 $4,690,861.00 $4,412,293.00
10 ADDITIONS $0.00 $0.00 $0.00 $0.00 $0.00
1 REDUCTIONS ($395,526.00) ($416,694.00) ($578,555.00) ($278,568.00) ($200,357.00)
12 ENDING BALANCE $5,686,110.00 $5,269,416.00 $4,690,861.00 $4,412,293.00 $4,211,936.00
13 INTEREST PAID DURING FISCAL YEAR $192,429.00 $181,132.00 $168,384.00 $152,126.00 $54,252.00
14 CURRENT PORTION $416,534.00 $430,100.00 $278,568.00 $283,138.00 $0.00

Note: Entries for this data form can be obtained from the institution's general-purpose financial statements (GPFS).



CIHE DATA FORM 3

STUDENT CHARGES
MOST
3 YEARS 2 YEARS 1 YEAR RECENTLY CURRENT

FISCAL YEAR ENDS PRIOR PRIOR PRIOR COMPLETED FY BUDGET

month & day: (6 /30 ) (FY 2005) (FY 2006) (FY 2007) (FY 2008) (FY 2009)
3TUITION AND FEE CHARGES

FULL-TIME UNDERGRADUATE
4 STUDENT
5 IN-STATE Annual $2,310 $2,470 $2,686 $2,846 $3,290
6 OUT-OF-STATE Annual $6,262 $6,700 $7,296 $7,766 $8,786
PART-TIME UNDERGRADUATE

7 STUDENT
8 IN-STATE per credit $103 $110 $122 $128 $148
9 OUT-OF-STATE per credit $294 $315 $347 $367 $416
10 FULL-TIME GRADUATE STUDENT
11 IN-STATE
12 OUT-OF-STATE
13 PART-TIME GRADUATE STUDENT
14 IN-STATE
15 OUT-OF-STATE

17ROOM AND BOARD CHARGES

18

UNDERGRADUATE STUDENT

19

GRADUATE STUDENT




CIHE DATA FORM 4

STUDENT ADMISSIONS DATA (Fall Term)
Credit Seeking Students Only, Including Continuing Education

1 YEAR CURRENT
4 YEARS AGO|3 YEARS AGO|2 YEARS AGO AGO YEAR
FALL TERM (YEAR) (FY 2005) (FY 2006) (FY 2007) (FY 2008) (FY 2009)
2 FIRST-YEAR STUDENTS
3 COMPLETED APPLICATIONS 6510 5754 6754 6598 6746
4 APPLICATIONS ACCEPTED 4657 5155 5811 5644 6252
5 APPLICANTS ENROLLED 3268 3263 4047 3911 4033
AVERAGE STATISTICAL INDICATOR OF
6 APTITUDE OF ENROLLEES (describe below)
7 TRANSFERS-UNDERGRADUATE
8 COMPLETED APPLICATIONS 1504 1312 622 617 940
9 APPLICATIONS ACCEPTED 716 1149 598 431 820
10 APPLICANTS ENROLLED 518 705 410 397 552

11

MASTER'S DEGREE STUDENTS

12

COMPLETED APPLICATIONS

13

APPLICATIONS ACCEPTED

14

APPLICANTS ENROLLED

15

FIRST-PROFESSIONAL DEGREE
STUDENTS

16

COMPLETED APPLICATIONS

17

APPLICATIONS ACCEPTED

18

APPLICANTS ENROLLED

19

DOCTORAL DEGREE STUDENTS

20

COMPLETED APPLICATIONS

21

APPLICATIONS ACCEPTED

22

APPLICANTS ENROLLED

Description of statistical indicator of aptitude of first-year enrollees (average combined SAT, average rank in high school graduating class, etc.):




Credit Seeking Students Only, Including Continuing Education

CIHE DATA FORM 5
STUDENT ENROLLMENT DATA (Fall Term)

ZYEARS | 3YEARS | 2YEARS TYEAR | CURRENT
AGO AGO AGO AGO YEAR
(FY 2005) | (FY2006) | (FY2007) | (FY2008) | (FY 2009)
2 UNDERGRADUATE Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008
3 FIRST YEAR:  FULL-TIME HEADCOUNT 1925 1934 2150 2354 2316
4 PART-TIME HEADCOUNT 1240 1034 1292 1383 1438
5 TOTAL HEADCOUNT 3165 2968 3442 3737 3754
6 TOTAL FTE
SECOND YEAR & BEYOND:
7 FULL-TIME HEADCOUNT 3497 3348 3730 3781 4056
8 PART-TIME HEADCOUNT 7163 6770 7088 7563 8197
9 TOTAL HEADCOUNT 10660 10118 10818 11344 12253
10 TOTAL FTE
11 THIRD YEAR:  FULL-TIME HEADCOUNT
12 PART-TIME HEADCOUNT
13 TOTAL HEADCOUNT 0 0 0 0 0
14 TOTAL FTE
15 FOURTH YEAR: FULL-TIME HEADCOUNT
16 PART-TIME HEADCOUNT
17 TOTAL HEADCOUNT 0 0 0 0 0
18 TOTAL FTE
19 UNCLASSIFIED: FULL-TIME HEADCOUNT 309 483 247 175 147
20 PART-TIME HEADCOUNT 2159 2473 1866 1555 1458
21 TOTAL HEADCOUNT 2468 2956 2113 1730 1605
22 TOTAL FTE
23 TOTAL UNDERGRADUATE HEADCOUNT 16293 16042 16373 16811 17612
24 TOTAL UNDERGRADUATE FTE 9816 9698 10114 10535 10969
25 GRADUATE
26 FULL-TIME HEADCOUNT
27 PART-TIME HEADCOUNT
28 TOTAL GRADUATE HEADCOUNT 0 0 0 0 0
29 TOTAL GRADUATE FTE
31 GRAND TOTAL HEADCOUNT 16293 25740 26487 27346 28581
32 GRAND TOTAL FTE 9816 9698 10114 10535 10969
UNDERGRADUATE RETENTION AND
GRADUATION RATES
1ST YEAR STUDENTS RETURNING FOR 2ND
34 YEAR 1229 1377 1260 1246 1221
35 GRADUATION RATE 10.4% 10.2% 10.4% 9.6% 9.6%
TRANSFER OUT RATE 21.6% 17.8% 21.6% 20.0% 20.6%
COMPLETION RATE 32.0% 27.9% 32.0% 29.6% 30.2%

DEFINITION OF UNDERGRADUATE FTE
DEFINITION OF GRADUATE FTE

Total Full-time Headcount Plus Total Part-time Credit Hours Divided by 15.




CIHE DATA FORM 6

PROJECTED FINANCIAL, TUITION AND FEE, AND ENROLLMENT

DATA FOR NEXT THREE YEARS

Fiscal Years

FY 2010 FY 2011 FY 2012
PROJECTED FINANCIAL DATA (000s omitted)
3 TOTAL OPERATING REVENUES $ 61,956,383 (% 62,700,000 |$ 62,700,000
4 TOTAL OPERATING EXPENDITURES $111,145,742 | $ 112,000,000 | $ 112,000,000
5 TOTAL OPERATING LOSS $ (49,189,359)| $ (49,300,000)| $ (49,300,000)
6 NET NON OPERATING REVENUE $ 49,189,359 [ $ 49,300,000 [ $ 49,300,000
CAPITAL APPROPRIATIONS AND OTHER
7 REVENUES $ 1,353,125 | $ 1,350,000 | $ 1,350,000
8 TOTAL INCREASE/DECREASE IN NET ASSETS $ 1,353,125 | $ 1,350,000 | $ 1,350,000
PROJECTED TUITION AND FEE CHARGE
11 FULL-TIME UNDERGRADUATE STUDENT
12 IN-STATE Annual $3,376 $3,562 $3,758
13 OUT-OF-STATE Annual $9,008 $9,532 $10,087
14 PART-TIME UNDERGRADUATE STUDENT
15 IN-STATE per credit $151 $159 $168
16 OUT-OF-STATE per credit $427 $452 $478

17

FULL-TIME GRADUATE STUDENT

18

IN-STATE

19

OUT-OF-STATE

20

PART-TIME GRADUATE STUDENT

21

IN-STATE

22

OUT-OF-STATE

Form 6 - page 1




CIHE DATA FORM 6
PROJECTED FINANCIAL, TUITION AND FEE, AND ENROLLMENT
DATA FOR NEXT THREE YEARS

Fiscal Years FY 2010 FY 2011 FY 2012

PROJECTED ENROLLMENT

31 UNDERGRADUATE STUDENTS

32 FULL-TIME HEADCOUNT 6,096 6,096 6,096

33 PART-TIME HEADCOUNT 10,761 10,761 10,761

34 IN-STATE HEADCOUNT 16,328 16,328 16,328

35 OUT-OF-STATE HEADCOUNT 529 529 529

36 TOTAL HEADCOUNT 16857 16857 16857

37 TOTAL FTE

38 GRADUATE STUDENTS

39 FULL-TIME HEADCOUNT

40 PART-TIME HEADCOUNT

41 IN-STATE HEADCOUNT

42 OUT-OF-STATE HEADCOUNT

43 TOTAL HEADCOUNT 0 0 0

44 TOTAL FTE

Form 6 - page 2




CIHE DATAFORM 7
FACULTY PROFILE

4 YEARS AGO || 3 YEARS AGO| 2 YEARS AGO || 1 YEAR AGO ||CURRENT YEAR
(FY 05) (FY 06) (FY 07) (FY 08) (FY 09)
PT || FT FT PT || FT PT || FT PT
3 NUMBER OF FACULTY
4 PROFESSOR 133 133 138 138 129
5 ASSOCIATE 44 44 55 58 54
6 ASSISTANT 100 113 97 121 125
7 INSTRUCTOR 2 2 1 1 1
8 OTHER 6 19 6 25 27
9 TOTAL 285 0 311 297 343 0 336 0
10 AGE (MINIMUM, MAXIMUM, MEDIAN)
11 PROFESSOR: MINIMUM 43 44 41 42 43
12 MAXIMUM 73 79 80 81 82
13 MEDIAN 51 52 62 62 62
14 ASSOCIATE: MINIMUM 35 36 31 32 33
15 MAXIMUM 78 66 67 68 69
16 MEDIAN 50 51 53 54 55
17 ASSISTANT:  MINIMUM 28 28 29 25 26
18 MAXIMUM 67 68 69 70 71
19 MEDIAN 43 44 52 51 52
20 INSTRUCTOR: MINIMUM 33 34 54 55 56
21 MAXIMUM 52 53 54 55 56
22 MEDIAN 60 61 54 55 56
23 OTHER: MINIMUM 36 33 37 31 32
24 MAXIMUM 62 63 64 78 70
25 MEDIAN 44 56 46 56 59

Note: Include all full-time and part-time teaching faculty with unmodified titles currently on campus, including academic administrators with
faculty titles. Do not include unpaid or token-paid faculty or non-teaching faculty with modified titles (e.g. research professor). Include teaching

visiting faculty.

Form 7 - page 1




CIHE DATAFORM 7
FACULTY PROFILE

4 YEARS AGO || 3 YEARS AGO || 2 YEARS AGO || 1 YEAR AGO ||CURRENT YEAR
(FY 05) (FY 06) (FY 07) (FY 08) (FY 09)
PT || FT  PT [ FT [ PT [ FT | PT || FT PT

MALE/FEMALE
31 PROFESSOR: MALE 69 69 69 68 64
32 FEMALE 64 64 69 70 65
33 ASSOCIATE: MALE 12 11 16 20 19
34 FEMALE 32 33 39 38 35
35 ASSISTANT: MALE 29 30 26 30 30
36 FEMALE 71 83 71 91 95
37 INSTRUCTOR: MALE 0 0 0 0 0
38 FEMALE 2 2 1 1 1
39 OTHER: MALE 4 11 4 13 14
41 FEMALE 2 8 2 12 13
a1 TOTAL MALE 114 of 121 of 115 131 0 127
42 TOTAL FEMALE 171 of 190 of 182 212 0 209

YEARS AT THIS INSTITUTION

(MIMIMUM, MAXIMUM, MEDIAN)
44 PROFESSOR: MINIMUM 11 6 7 8 9
45 MAXIMUM 40 41 42 43 44
46 MEDIAN 31 31 31 36 30
47 ASSOCIATE: MINIMUM 5 6 6 2 5
48 MAXIMUM 32 30 31 36 37
49 MEDIAN 12 12 10 10 11
50 ASSISTANT:  MINIMUM 1 <1 <1 <1 <1
51 MAXIMUM 36 37 38 39 40
52 MEDIAN 6 6 4 3 4
53 INSTRUCTOR: MINIMUM 1 2 3 4 5
54 MAXIMUM 5 6 3 4 5
55 MEDIAN 3 4 3 5 5
56 OTHER: MINIMUM 4 1 2 <1 <1
57 MAXIMUM 14 15 16 17 18
58 MEDIAN 9 1 10 1 1
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CIHE DATAFORM 7
FACULTY PROFILE

4 YEARS AGO || 3 YEARS AGO || 2 YEARS AGO || 1 YEAR AGO ||CURRENT YEAR
(FY 05) (FY 06) (FY 07) (FY 08) (FY 09)
PT || FT PT || FT PT || FT PT || FT PT

60 HIGHEST DEGREE EARNED
61 DOCTORATE
62 PROFESSOR 35
63 ASSOCIATE 15
64 ASSISTANT 16
65 INSTRUCTOR 0
66 OTHER 4
67 TOTAL 0 0 0 0 0 0 0 0 70

MASTER'S
69 PROFESSOR 91
70 ASSOCIATE 38
71 ASSISTANT 107
72 INSTRUCTOR 0
73 OTHER 16
74 TOTAL 0 0 0 0 0 0 0 0 252

BACHELOR'S
76 PROFESSOR 0
77 ASSOCIATE 0
78 ASSISTANT 6
79 INSTRUCTOR 1
80 OTHER 2
81 TOTAL 0 0 0 0 0 0 0 0 9

PROFESSIONAL LICENSE
83 PROFESSOR 3
84 ASSOCIATE 1
85 ASSISTANT 0
86 INSTRUCTOR 0
87 OTHER 0
88 TOTAL 0 0 0 0 0 0 0 0 4
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CIHE DATAFORM 7
FACULTY PROFILE

4 YEARS AGO || 3 YEARS AGO || 2 YEARS AGO || 1 YEAR AGO ||CURRENT YEAR

(FY 05) (FY 06) (FY 07) (FY 08) (FY 09)
PT || FT  PT [ FT [ PT [ FT | PT || FT PT
TEACHING LOAD

90 FALL TERM ONLY FOR EACH YEAR (MINIMUM, MAXIMUM, MEDIAN IN CREDIT HOURS)

91 PROFESSOR: MINIMUM 12 12 12 12 12

92 MAXIMUM 16 16 16 16 16

93 MEDIAN

94 ASSOCIATE: MINIMUM 12 12 12 12 12

95 MAXIMUM 16 16 16 16 16

96 MEDIAN

97 ASSISTANT: MINIMUM 12 12 12 12 12

98 MAXIMUM 16 16 16 16 16

99 MEDIAN

100 INSTRUCTOR: MINIMUM 12 12 12 12 12

101 MAXIMUM 16 16 16 16 16

102 MEDIAN

103 OTHER: MINIMUM 12 12 12 12 12

104 MAXIMUM 16 16 16 16 16

105 MEDIAN

Explanation of teaching load (if not measured in credit hours):

Form 7 - page 4



CIHE DATAFORM 7
FACULTY PROFILE

4 YEARS AGO || 3 YEARS AGO || 2 YEARS AGO || 1 YEAR AGO ||CURRENT YEAR
(FY 05) (FY 06) (FY 07) (FY 08) (FY 09)
PT | /T  pT [FT T PT [ FT | PT [ FT PT
110 BASE SALARY FOR ACADEMIC YEAR (MINIMUM,MAXIMUM, MEDIAN)
111 PROFESSOR: MINIMUM 53197 56986 58981 60456 61967
112 MAXIMUM 76976 83568 102141 102141 102141
113 MEDIAN 60779 65306 68243 72169 70546
114 ASSOCIATE: MINIMUM 42621 45657 47255 49361 50595
115 MAXIMUM 53220 58196 61389 66307 67965
116 MEDIAN 46011 49533 50583 52857 54178
117 ASSISTANT: MINIMUM 32069 34353 36422 37630 37355
118 MAXIMUM 61200 66669 71158 69188 70918
119 MEDIAN 40216 43081 44636 46204 47359
120 INSTRUCTOR: MINIMUM 32069 34353 36422 37333 38266
121 MAXIMUM 36467 39897 36422 37333 38266
122 MEDIAN 34208 37125 36422 37333 38266
123 OTHER: MINIMUM 28272 27210 32156 28857 27209
124 MAXIMUM 43089 47268 50078 52516 53829
125 MEDIAN 38981 35453 44789 35453 35453
126 FRlNGE BENEFITS (MINIMUM, MAXIMUM, MEDIAN)
127 PROFESSOR: MINIMUM
128 MAXIMUM
129 MEDIAN 52.46%
130 ASSOCIATE: MINIMUM
131 MAXIMUM
132 MEDIAN 52.46%
133 ASSISTANT: MINIMUM
134 MAXIMUM
135 MEDIAN 52.46%
136 INSTRUCTOR: MINIMUM
137 MAXIMUM
138 MEDIAN 52.46%
139 OTHER: MINIMUM
140 MAXIMUM
141 MEDIAN 52.46%
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CIHE DATAFORM 7
FACULTY PROFILE

4 YEARS AGO || 3 YEARS AGO || 2 YEARS AGO || 1 YEAR AGO ||CURRENT YEAR
(FY 05) (FY 06) (FY 07) (FY 08) (FY 09)
PT || FT PT |[ FT PT |[ FT PT |[ FT PT

142 NUMBER OF FACULTY APPOINTED
143 PROFESSOR 0 0 0 0 0
144 ASSOCIATE 0 0 0 0 0
145 ASSISTANT 16 20 7 39 8
146 INSTRUCTOR 1 0 0 0 0
147 OTHER 0 0 0 0 0
148 TOTAL 17 0 20 0 7 0 39 0 8 0
149 NUMBER OF FACULTY IN TENURED POSITIONS
150 PROFESSOR 133 132 138 138 129
151 ASSOCIATE 43 43 52 55 52
152 ASSISTANT 38 33 31 27 26
153 INSTRUCTOR 0 0 0 0 0
154 OTHER 3 3 5 5 5
155 TOTAL 217 0 211 0 226 0 225 0 212 0
156 NUMBER OF FACULTY DEPARTING
157 PROFESSOR 1 1 0 0 0
158 ASSOCIATE 0 0 0 0 0
159 ASSISTANT 2 0 2 2 0
160 INSTRUCTOR 0 0 1 2 0
161 OTHER 0 0 0 0 0
162 TOTAL 3 0 1 0 3 0 4 0 0 0
163 NUMBER OF FACULTY RETIRING
164 PROFESSOR 11 10 11 14 0
165 ASSOCIATE 0 0 0 0 0
166 ASSISTANT 2 1 4 1 0
167 INSTRUCTOR 0 0 0 0 0
168 OTHER 1 1 0 0 0
169 TOTAL 14 0 12 0 15 0 15 0 0 0
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CIHE DATAFORM 7
FACULTY PROFILE

4 YEARS AGO || 3 YEARS AGO || 2 YEARS AGO || 1 YEAR AGO ||CURRENT YEAR

(FY 05) (FY 06) (FY 07) (FY 08) (FY 09)
PT || FT PT || FT PT || FT PT || FT PT
NUMBER OF FACULTY BY DEPARTMENT OR COMPARABLE ACADEMIC UNIT
170 (USE THE INSERT ROWS FUNCTION TO ADDITIONAL ROWS AS NEEDED)
171 NAME OF DEPARTMENT OR ACADEMIC UNIT
172 Allied Health 8 7 6 9 9
173 Art 9 10 7 11 10
174 Biology 16 16 16 17 16
175 Business 15 13 12 12 12
176 Chemistry 7 7 7 7 6
177 Computer Studies & Info Proc. 7 7 7 6 10
178 Criminal Justice & Legal Stud. 6 7 7 8 7
179 Dental Health 8 9 8 8 8
180 Engineering & Technology 12 12 12 12 12
181 English/Drama 48 53 49 67 63
182 Foreign Languages 8 9 9 9 9
183 Human Services 12 13 13 14 13
184 Library 10 10 11 11 13
185 Mathematics 17 21 20 23 22
186 Music 4 5 4 5 4
187 Nursing 55 61 64 67 64
188 Office Administration 7 7 6 7 7
189 Physical Education 1 1 1 1 1
190 Physics 6 8 6 8 8
191 Psychology 11 16 14 18 19
192 Rehabilitative Services 6 6 6 6 6
193 Social Sciences 12 13 12 17 17
194
195
196
197
198

Information for the above form was derived from year-end history snapshots for FY05 through FY08.
Data for FYQ9 is current as of November, 2008.
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CIHE DATA FORM 8

STUDENT HEADCOUNT BY UNDERGRADUATE MAJOR AND GRADUATE PROGRAM

4 YEARS | 3YEARS | 2YEARS | 1YEAR |[CURRENT
AGO AGO AGO AGO YEAR
FALL TERM (YEAR) (FY 05) (FY 06) (FY 07) (FY 08) (FY 09)

UNDERGRADUATE
CERTIFICATE Fall 2004 | Fall 2005 | Fall 2006 | Fall 2007 | Fall 2008
ACCOUNTING 48 41 41 40 27
ACTIVITIES DIRECTOR 1
BASIC OFFICE SKILLS 19 18 14 15 17
BILINGUAL JUDICIAL INTERPRETER 25 12 18 11 13
BIOTECHNOLOGY 3 3 4 13 11
CHEMICAL TECHNOLOGY 3 3 4 2 3
CHILDREN'S RESIDENTIAL PROGRAMMING 2 6 4 4 5
COMPUTER NETWORK MAINTENANCE 44 30 27 18 14
COMPUTER ASSISTED MANUFACTURING 5 3 5 3 3
COMPUTER DESKTOP TECHNICIAN 4
COMPUTER PROGRAMMING 35 24 21 29 18
CULINARY ARTS ASSISTANT 10
DENTAL ASSISTANT 26 23 25 25 26
DEVELOPMENTAL DISABILITIES 1 9
DIAGNOSTIC MEDICAL SONOGRAPHY 5 15 2 1
EARLY CHILDHOOD EDUCATION 4
EMERGENCY/DISASTER MANAGEMENT 1 2 6 7 9
ENTREPRENEURSHIP 25 22 30 23 22
FACILITIES MANAGEMENT 6 6 1
FINANCIAL SERVICES 5
HEALTH CARE INTERPRETER 15 22 10
HOSPITALITY MANAGEMENT 1 5
LEAN MANUFACTURING 1 1 2 1 1
LEGAL OFFICE ASSISTANT 1 4 2 2 3
MAGNETIC RESONANCE IMAGING 7 7 12 14 10
MANAGEMENT 16 16 17 15 16
MANUFACTURING ENGINEERING TECHNOLOGY 1 1 4 1 1
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CIHE DATA FORM 8

STUDENT HEADCOUNT BY UNDERGRADUATE MAJOR AND GRADUATE PROGRAM

4 YEARS | 3YEARS | 2YEARS | 1YEAR |[CURRENT
AGO AGO AGO AGO YEAR
FALL TERM (YEAR) (FY 05) (FY 06) (FY 07) (FY 08) (FY 09)

MANUFACTURING TECHNOLOGY 1 5 2 9
MARKETING 9 3 3 3 3
MECHANICAL ENGINEERING TECHNOLOGY 3 4 5 2 2
MEDICAL INSURANCE BILLING SPECIALIST 34 56
MEDICAL TRANSCRIPT 24 14 13 14 7
MICROCOMP. SYS. & NTWKG. SUPPORT SPECIALIST 4 9 15
MICROCOMP. SYS. & NTWKG. SUPT. IND. STUDY 2 1 3
MICROCOMP. SYS. & NTWKG. WEB DEVELOPMENT 4 10 10
MICROCOMPUTING 2
MICROCOMPUTING SYSTEMS & NETWORK 28 21 21 9 7
MICROCOMPUTING SYSTEMS & NETWORK WEB PROGRAMMING 2
NETWORKING TECHNICIAN 2 6
OFFICE ADMINISTRATION TRANSCRIPTION 1
OFFICE ADMINISTRATION 25 18 19 12 17
OFFICE AUTOMATION 14 8 3 3 5
PHLEBOTOMY 40 36 49 42 42
POST ASSOCIATE DEGREE 1 2
PRACTICAL NURSING 2 10 4 19 9
PROCESS CONTROL TECHNOLOGY 1 1 1 1
RENAL DIALYSIS TECHNOLOGY 6 11 11 7 5
RETAILING 1 1
SOCIAL SERVICES 3
TELECOMMUNICATIONS ENGINEERING TECHNOLOGY 1 1 1 2
THERAPEUTIC MASSAGE 4
TRAVEL AND TOURISM 48 46 45 37 47
TOTAL 487 406 448 462 490
ASSOCIATE Fall 2004 | Fall 2005 | Fall 2006 | Fall 2007 | Fall 2008
ACCOUNTING 325 304 293 327 316
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CIHE DATA FORM 8

STUDENT HEADCOUNT BY UNDERGRADUATE MAJOR AND GRADUATE PROGRAM

4 YEARS | 3YEARS | 2YEARS | 1YEAR |[CURRENT
AGO AGO AGO AGO YEAR
FALL TERM (YEAR) (FY 05) (FY 06) (FY 07) (FY 08) (FY 09)

ADMINISTRATIVE ASSISTANT/SECRETARY 72 57 59 66 71
ADMINISTRATIVE ASSISTANT/SECRETARY/EXECUTIVE 1 1 1 1
ARTS 214 185 166 187 192
CHEMICAL TECHNOLOGY 35 26 24 31 29
CLINICAL LAB TECHNOLOGY 38 32 28 36 28
COMPUTER & NETWORKING TECHNOLOGY 83 73 80 82 79
COMPUTER ENGINEERING TECHNOLOGY 63 42 48 43 40
COMPUTER PROGRAMMING 173 142 132 133 138
COMPUTER PROGRAMMING - RIC 8
COMPUTER PROGRAMMING - UR| 6
COMPUTER SCIENCE PROGRAMMING 2 2 4 3 3
COMMUTER. SCIENCE/MICROCOMP. SYSTEMS & NETWKG. 115 108 100 77 69
CORRECTIONS/LAW ENFORCEMENT 1
DENTAL HYGIENE 70 76 74 69 65
DIAGNOSTIC MEDICAL SONOGRAPHY 36 38 40
DRAMA 38 25 39 42 43
EARLY CHILDHOOD 6 3 6 2 2
EARLY CHILDHOOD/CHILDHOOD DEVELOPMENT 380 375 359 327 319
EDUCATION 4 2 1 1
EDUCATION/SPECIAL EDUCATION 418 378 319 290 257
ELECTRICAL ENGINEERING TECHNOLOGY 6 3 3 2
ELECTRONICS 1 1 1 3 1
ELECTRONICS TECHNOLOGY 29 30 37 24 30
ENGINEERING 169 147 185 181 201
EXECUTIVE SECRETARY 1
FASHION MERCHANDISING/RETAIL MANAGEMENT 33 16 7 5 4
FINANCE/BANKING 62 52 46 46 42
FIRE SCIENCE 130 113 148 134 157
GENERAL BUSINESS 485 486 566 624 726
GENERAL STUDIES 6,380 6,309 7,229 7,940 8,853
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CIHE DATA FORM 8

STUDENT HEADCOUNT BY UNDERGRADUATE MAJOR AND GRADUATE PROGRAM

4 YEARS | 3YEARS | 2YEARS | 1YEAR |[CURRENT
AGO AGO AGO AGO YEAR
FALL TERM (YEAR) (FY 05) (FY 06) (FY 07) (FY 08) (FY 09)

GERONTOLOGY 10 8 13 7 6
HISTOTECHNICIAN 19 30 34
JAZZ 11 8 7 18 17
LABOR STUDIES 1 1
LAND SURVEYING TECHNOLOGY 24 27
LAW ENFORCEMENT 652 609 624 649 660
LAW ENFORCEMENT 1
LAW ENFORCEMENT 3 6 3 4 5
LEGAL ADMINISTRATIVE ASSISTANT SHORTHAND 1 1
LEGAL ADMINISTRATIVE ASSISTANT TRANSCRIPTION 1
LEGAL ADMINISTRATIVE ASSISTANT/SECRETARY 10 12 9 16 15
LIBERAL ARTS 740 590 521 464 435
LIBERAL ARTS-ENGLISH 76 68 71 88 80
LIBERAL ARTS-HISTORY 44 41 55 52 35
LIBERAL ARTS-LANGUAGES 28 18 24 18 21
LIBERAL ARTS-MATH 22 17 26 19 13
LIBERAL ARTS-PHILOSOPHY 8 13 9 12 9
LIBERAL ARTS-PSYCHOLOGY 161 145 171 142 138
LIBERAL ARTS-SOCIOLOGY 19 11 13 12 12
MACHINE DESIGN 1 1 1
MACHINE PROCESSES 1
MANAGEMENT 291 268 281 303 304
MANUFACTURING TECHNOLOGY 13 10 12 4 3
MARKETING 86 74 87 77 98
MASS MERCHANDISING/RETAIL MANAGEMENT 4 4 2
MECHANICAL ENGINEERING TECHNOLOGY 48 48 42 49 59
MEDICAL ADMINISTRATIVE ASSISTANT/SECRETARY 97 96 84 82 92
MEDICAL ADMINISTRATIVE ASSISTANT TRANSCRIPTION 1 1
MEDICAL LABORATORY TECHNICIAN 1
MENTAL HEALTH 44 43 37 29 27
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CIHE DATA FORM 8

STUDENT HEADCOUNT BY UNDERGRADUATE MAJOR AND GRADUATE PROGRAM

4 YEARS | 3YEARS | 2YEARS | 1YEAR |[CURRENT
AGO AGO AGO AGO YEAR
FALL TERM (YEAR) (FY 05) (FY 06) (FY 07) (FY 08) (FY 09)

MICROCOMP. SYS. & NTWKG. SUPPORT SPECIALIST 1 24 34 47
MICROCOMP. SYS. & NTWKG. SUPPORT INDPENDENT STUDY 2 5 6 8
MICROCOMP. SYS. & NTWKG. WEB DEVELOPMENT 1 14 22 29
MICROCOMPUTING 13 10 6 1
MICROCOMPUTING SYSTEMS & NETWORK WEB PROGRAMMING 1 6 10
MOLDMAKING TECHNOLOGY 1 1
MUSIC 72 70 61 72 63
NURSING 210 102 261 267 82
NURSING LEVEL 1 316 499 398 503 553
OCCUPATIONAL THERAPY ASSISTANT 14 8 13 20 25
PARALEGAL 220 202 184 184 199
PHYSICAL THERAPY ASSISTANT 26 19 45 49 48
PLASTICS PROCESSING 2 4 3 2 2
PROCESS CONTROL TECHNOLOGY 1 6 3 1 1
RADIOGRAPHY 81 77 93 87 67
REAL ESTATE 50 56 41 12 7
RESPIRATORY CARE 46 63 50 43 48
SCIENCE TRACK A 32 28 23 19 22
SCIENCE TRACK B 114 122 124 123 134
SOCIAL WORK 287 237 223 226 229
SPECIAL EDUCATION 2 1 1
SUBSTANCE ABUSE 28 22 21 17 33
TECHNICAL DRAMA 4 6 7 4 1
TECHNICAL STUDIES 47 3 29 17 13
TELECOMMUNICATIONS TECHNOLOGY 46 49 54 72 69
THERAPEUTIC MASSAGE 21 12 27 16 14
UNDECLARED 2,468 2,956 2,113 1,730 1,605
TOTAL 15,806 15,636 15,925 16,349 17,122

Form 8 - page 5




CIHE DATA FORM 8

STUDENT HEADCOUNT BY UNDERGRADUATE MAJOR AND GRADUATE PROGRAM

4 YEARS | 3YEARS | 2 YEARS 1YEAR |CURRENT
AGO AGO AGO AGO YEAR
FALL TERM (YEAR) (FY 05) (FY 06) (FY 07) (FY 08) (FY 09)
UNDERGRADUATE
BACCALAUREATE
Undeclared
TOTAL 0 0 0 0 0
TOTAL UNDERGRADUATE 16293 16042 16373 16811 17612
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CIHE DATA FORM 8

STUDENT HEADCOUNT BY UNDERGRADUATE MAJOR AND GRADUATE PROGRAM

4 YEARS | 3YEARS | 2YEARS | 1YEAR |CURRENT
AGO AGO AGO AGO YEAR
FALL TERM (YEAR) (FY 05) (FY 06) (FY 07) (FY 08) (FY 09)
GRADUATE PROGRAM
MASTER'S
TOTAL 0 0 0 0
FIRST-PROFESSIONAL
TOTAL 0 0 0 0
GRADUATE PROGRAM
DOCTORATE
TOTAL 0 0 0 0
OTHER GRADUATE PROGRAMS
TOTAL 0 0 0 0
TOTAL GRADUATE 0 0 0 0
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CIHE DATA FORM 9
CREDIT HOURS GENERATED BY DEPARTMENT OR COMPARABLE ACADEMIC UNIT

CURRENT
4 YEARS AGO | 3YEARS AGO | 2YEARS AGO | 1YEAR AGO YEAR
(FY 05) (FY 06) (FY 07) (FY 08) (FY 09)

2 NAME OF DEPARTMENT OR COMPARABLE UNIT
3 UNDERGRADUATE Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008
4 Administrative Office Technology 1,578 1,465 1,348 1,493 1,840
5 Allied Health 2,274 2,474 2,518 2,602 2,575
6 Art 3,206 3,416 3,448 3,676 4,011
7 Biology 8,975 8,846 8,764 8,932 9,594
8 Business 9,202 8,741 8,862 9,357 9,594
9 Chemistry 1,919 1,796 1,946 1,887 2,044
10 Computer Studies &IP 7,056 6,299 7,075 6,655 7,120
11 Cooperative Education 256

Criminal Justice & Legal Studies 6,124 5,761 5,751 6,084 6,005

Culinary Arts 144

Dental Health 1,220 1,223 1,219 1,085 1,104

Emergency Disaster Management 111 78 78 84
12 Engineering & Technology 1,979 1,901 2,180 1,902 2,194
13 English/Drama 27,101 27,301 28,203 30,850 32,223
14 English/Student Success Seminars 738 537 605 556 545
15 Fire Science 1,387 1,193 1,387 1,308 1,346
16 Human Services 4,647 4,505 3,976 4,257 4,940
17 Languages 2,916 3,000 3,219 2,992 3,351
18 Learning Resource Center 951 1,237 1,250 1,003 1,523
19 Mathematics 14,115 14,764 16,271 16,549 16,880
20 Music 1,679 1,698 1,782 2,098 2,097
21 Nursing 8,155 8,811 9,010 10,339 9,452
22 Physical Education 904 877 832 929 1,042
23 Physics 1,931 1,894 1,912 1,997 2,207
24 Psychology 13,282 12,101 12,324 11,953 12,209
25 Rehabilitative Services 944 923 1,061 1,113 1,145
26 Social Sciences 13,023 12,189 14,190 14,901 15,489
27
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CIHE DATA FORM 9

CREDIT HOURS GENERATED BY DEPARTMENT OR COMPARABLE ACADEMIC UNIT

CURRENT
4 YEARS AGO | 3 YEARS AGO | 2 YEARS AGO | 1 YEAR AGO YEAR
(FY 05) (FY 06) (FY 07) (FY 08) (FY 09)
28
29 TOTAL 135450 133319 139211 144596 150614
32 NAME OF DEPARTMENT OR COMPARABLE UNIT
33 GRADUATE
34
35
36
46
47
48
49
50
51
52
53
54
55
56
57
58
59 TOTAL 0 0 0 0 0
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Student Achievement and Success Forms
Student Success S-Series
S1-Retention and Graduation Rates
S2-Other Success Measures
S3-Licensure Rates
Allied Health
NCLEX-RN (CCRI/State)
NCLEX-PN (CCRI/State)
Nursing/Dental Hygiene/Respiratory
Rehabilitative Health
S4-Short-Term Vocational Programs
Allied Health
Dental
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