Preliminary Report of the Faculty Sub-Committee 

to the Distance Learning Committee

Contributors:  Karen Allen, Terry Squizzero, Martha Vignault and JoAnn Warren

The Faculty Sub-Committee met on November 3 and November 10 and prioritized issues related to Faculty Concerns.

The following represents preliminary findings related to 4 issues/concerns:

· Quality and Academic Rigor

· Intellectual Property

· Compensation

· Selection of Faculty to Teach DL

Quality and Academic Rigor (Martha Vigneault)

Summary of Academic Content for Online Courses

The charge was to review sources and identify best practices that would ensure quality and academic rigor for online coursework.  It became apparent that the content of an online course should be as challenging as the content of an onsite course.  There should be no variation in the course objectives regardless of the delivery method of the course. 

After review of multiple sources, it became clear that some practices were considered essential for students to successfully master the content of an online course.  Other practices were considered ideal, and the course instructors should strive to include all of these practices in their online courses.

Best Practices

The following is a summary of good practices for online courses in achievement of teaching and learning benchmarks.  Those that were cited by several sources have been identified with asterisks.

· Encourages student faculty contact.*

· Encourages active learning.

· Encourages cooperation among students.

· Feedback provided promptly between instructor and student.*

· Emphasizes time on task.

· Communicates high expectations.

· Respects diverse talents and ways of learning.

· Equivalent library materials (virtual library) and research opportunities are   

                    provided for online students vs. onsite students.

·   Students are instructed in proper methods of research including assessment   

                    of  the validity of resources.

· Course objectives for online courses are the same as with onsite courses.             


The only difference is the delivery format.*

·  Assessment of student knowledge, skills, performance uses standards as                 

      
        rigorous as classroom courses.*

Faculty and Course Content

            Several sources recommended that course instructors should optimally be the course developers.  Distance learning courses and on campus courses should be taught by the same well established, knowledgeable faculty members.  Another recommendation was that faculty must retain academic control of the course content.  It was also recommended that faculty should determine the textbooks and materials used for online courses and institutions should avoid entering into exclusivity arrangements with publishers. Lastly, faculty should participate in the evaluation process as they would with on campus courses, including the use of student, peer and supervisor evaluations.

             It was recommended that academic departments determine which courses are appropriate for online delivery, as well as which distance learning courses would be offered each semester.
  Academic departments should initiate the process for the development of new distance learning courses.

              All faculty should have the opportunity to teach distance learning courses, but it should not be required of faculty to teach distance learning courses.  Training and development should be made available to those who choose to teach distance learning courses.

Class Size


To decrease the dropout rate from the distance learning courses, it has been shown that an increased amount of personalized and individualized instruction is effective.  This can only be accomplished with a smaller class size.  Since we can talk twice as fast as we write, the time commitment for faculty teaching an online course, is much greater.  One suggestion was that an online course should be 2/3 the size of the same on campus course.  Never should a web based class be greater in number than and on campus equivalent.  For an experienced online instructor, the online capacity was identified as 18-20 students.

Research Findings


In research done by the Institute for Higher Education Policy, benchmarks for Course Development, Teaching & Learning Process and Course Structure were identified.  Surveys, completed by several higher education institutions, were collated to identify the importance of these identified benchmarks as well as how well they were incorporated into the practices of the institutions.  These categories are identified respectively, as Importance and Presence in the following tables.  The top three ratings of the benchmarks in each category are presented. (Due to some benchmarks receiving the same rating, more than three benchmarks may be presented.)

Course Development

	Benchmark
	Importance
	Presence

	Guidelines exist regarding minimum standards for course development, design and delivery.
	1 (Most Important)
	3

	Courses designed with consistent structure easily discernable to students of varying learning styles.
	2
	2

	Instructional materials are reviewed periodically to ensure that they meet program standards
	3
	1

	Technology being used to deliver the course content is based upon learning outcomes.
	3 (tied with previous benchmark)
	4


Additional benchmarks, which did not rate in the top three, included the following:

· Distance learning course development must be approved through a broad peer review process.

· Course design is managed by teams comprised of faculty, content experts, instructional designers, technical experts and evaluation personnel.

· During course development, the various learning styles of students are considered.

· Assessment instruments are used to ascertain the specific learning styles of students, which then determine the type of course delivery. 


In the Teaching and Learning category, a total of ten benchmarks were rated. The top three ratings are presented in the following table.

Teaching and Learning

	Benchmark
	Importance
	Presence

	Feedback to student assignments & questions is provided in a timely manner. 
	1 (Most important)
	3

	Feedback to students is provided in a manner that is constructive and non-threatening.
	2
	1

	Student interaction with faculty is facilitated in a variety of ways.
	2 (tied with previous benchmark)
	2

	Class voice mail and/or email systems are provided to encourage students to work with each other & the instructor. 
	3
	1 (tied with feedback benchmark)

	Each module /segment requires students to engage themselves in analysis, synthesis, and evaluation as part of their course assignments.
	4
	2 (tied with student interaction benchmark)


The remaining five benchmarks included the following:

· Student interaction with other students is facilitated through a variety of ways.

· Courses are separated into self-contained segments (modules) that can be used to assess student mastery before moving forward in the course or program.

· The modules/segments are of varying lengths determined by the complexity of learning outcomes.

· Courses are designed to require students to work in groups utilizing problem-solving activities in order to develop topic understanding. 

· Course materials promote collaboration among students.

Lastly, course structure was reviewed.  Seven benchmarks were included in this section. Again, the top three ratings are presented.

Course Structure

	Benchmark
	Importance
	Presence

	Students are provided with supplemental course information that outline course objectives, concepts and ideas
	1
	1

	Sufficient library resources are made available to the student.
	1 (tied with above benchmark)
	2

	Before starting the program, students are advised about the program to determine if they have the self motivation and commitment to learn at a distance.
	2 
	4

	Learning outcomes for each course are summarized in a clearly written straightforward manner.
	2 (tied with above benchmark)
	3


The remaining benchmarks, contained within this section, are listed below.

· Specific expectations are set for students with respect to a minimum amount of time per week for study and homework assignments.

· Faculty are required to grade and return all assignments within a certain time period.

· Students are instructed in the proper methods of effective research, including assessment of resource validity.

Summary

    The literature reflects that fact that online learning is evolving its own pedagogy.  With the use of the best practices, supported by the research, the framework for course content of online courses is identified.  With the anticipated continued availability of online courses here at CCRI, the need to develop policies regarding quality of the online course content, faculty loads, and acceptable class sizes becomes readily apparent.
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Intellectual Property – (Karen Allen)

From Reviewed Article:  Negotiating the Distance
  Intellectual Property Agreements

Ownership Is Not Clear in Academics.

Faculty need to be protected by their collective bargaining unit

 The article reviews :

The Definitions and types of Intellectual  Property

Takes a look at the 4 categories used to determine ownership

1. works created by an individual initiative ( normal course related developement)

2. works created by individual with nominal support from college ( regularly available resources for all faculty)

3. works created with substantial college support  with resources not generally available le to other faculty members

4. works that are specifically created as commissioned or sponsored by the college; for hire situation.

In the Absence of clear legal and contractual representation:

1. college could claim ownership 

2. college could  assign a faculty member’s already developed course to adjuncts or untenured faculty members for lower pay

3. college could create a second tier to deliver, facilitate, administer online courses previously developed.

Contractual Representation will:

Protect against a work for hire claim

Recommendation to create a Joint Labor/ Management committee, who will continually revisit and review the issues that evolve

 AAUP Statement on Copyright
 Intellectual property created, made, or originated by a faculty member shall be the sole and exclusive property of the faculty, author, or inventor, except as he or she may voluntarily choose to transfer such property, in full, or in part.

The faculty member (or an appropriate faculty body) who creates the course (or adapts a pre-existing course) for use in distance education shall exercise control over the future use, modification, and distribution of recorded instructional material and shall determine whether the material should be revised or withdrawn from use.
AFT Document: 

ROBERT MORRIS TEACHERS’ FEDERATION AT ROBERT MORRIS COLLEGE

PITTSBURGH, PENNSYLVANIA

1999-2003

ARTICLE XVI

COPYRIGHTS AND PATENTS

When an employee receives compensation and/or reduced workload for the development of

instructional materials and/or devices to be used by the College, the College shall have the

exclusive right to reproduce and sell such materials and/or devices, and the copyright and/or

patent thereto shall issue in the name of the College. After recovery of developmental and other

associated costs of the College, the employee shall be entitled to fifteen percent (15%) of the net proceeds of his efforts and accomplishments.

When an employee does not receive compensation and/or reduced workload for the development of instructional materials and/or devices, the employee is entitled to exclusive rights to copyrights, patents, and royalties.
National Association of College and University Attorneys

Research Universities: Evolving Intellectual Property Policy

Advanced Workshop November 12, 1998
Karen Hershey outlined what was necessary for a good policy on intellectual property in

her remarks. In NEA's view a good policy is a well-negotiated labor agreement with

binding arbitration. We assert that “faculty and staff should own the rights to their

intellectual property." Unions protect faculty rights in this area through negotiations.

· The faculty own the copyright to their classroom lecture notes and materials; and to their publications.

· The administration cannot make signing away rights a condition of employment.
Distance education and other uses of technology are raising new questions:

Who owns the products of distance learning? If a web site is created for a course who owns copyright? If a class is video taped who owns the tape? Administrators did not care about owning faculty members’ lecture notes or books that sold 500 copies. But the market is hungry for courseware and now those notes suddenly have value, especially when they are in an electronic format.
Compensation – (Terry Squizzero)

Below is a summary of various sources that address the above topic.  Keep in mind that most colleges do make a distinction between developing a DL course and teaching a DL course.

NYSUT consortium:   Faculty should be compensated for the development of DE courses, for the implementation of distance education courses, and for the revision/updating of DE courses caused by significant changes in technology.  However, many college argue they do not provide compensation for on-campus courses and therefore should not provide it for DE courses.  That being said, a number of college do provide some type of compensation. For example, developing a three credit-hour course, $1,100 at Mohawk Valley CC.  And, $850 each subsequent course.  For teaching a DE course, first semester $1000, second semester $400.  Compensation at other colleges includes release time, overload compensation, purchase of software, hardware, etc.

AAUP:  Courses taught via distance education may be included as part of the faculty member's regular load, or may constitute an overload or both.  The teaching responsibilities as they relate to assignments, scheduling, syllabi, papers and tests, shall be no different from those of corresponding traditional course sections.  However the guidelines go on to say that: Faculty members teaching a course for the first time shall be provided course load reductions to properly prepare the course.

Penn State World Campus:  Offer a course load reduction to faculty members to offset development time required for a new online course.

Compensation Models of Distance Education--National Survey Questionnaire Revisited:  The data indicate that the vast majority of faculty, 75% felt they spent more time preparing and delivering WebCT content courses compared to traditional face-to fact courses.  The NEA report indicated that 84% of the responding members said no course reduction, or workload adjustment, was available to them.  

So if faculty report that teaching a DE course is more time consuming, but also report that they are compensated for a DE course as a regular course, what can the university offer as an incentive to teach within a DE initiative?    
· Types of compensation offered: 

· faculty release time 

· faculty overload pay 

· computer equipment purchased 

· software purchased 

· ISP costs covered 

· Graduate Assistants 

Who Should Teach DL?

Who Should Teach Distance Education courses?

There is no clear benchmark related to “qualifications” and/or skill sets required to teach Distance Education courses.  However, the literature reveals that

· Faculty and departments should decide which courses are suited for DL

· Faculty participation is voluntary

· Faculty require additional time to prepare on-line courses as well as conducting them

· Faculty who develop courses are often given release time or compensation for preparation period

· Some institutions spell out the procedure for assignment of DL courses including commitments to teach the course for a period of time, the use of seniority when multiple faculty want to teach DL

· Skills identified – technology, pedagogy but DL Committees have developed own standards for “approval”  - language such as “proficiency” “certification” and “seniority” are used

Technology Review - BARGAINING STRATEGIES AND EDUCATIONAL ISSUES - AFT Higher Education
Distance Education: Guidelines for Good Practice

1.
Faculty Must Retain Academic Control

2.
Faculty Must Be Prepared To Meet the Special Requirements of

Teaching at a Distance

3.
Course Design Should Be Shaped to the Potentials of the

Medium

4.
Students Must Fully Understand Course Requirements and Be

Prepared to Succeed

5.
Close Personal Interaction Must Be Maintained

6.
Class Size Should Be Set through Normal Faculty Channels

7.
Courses Should Cover All Material

8.
Experimentation with a Broad Variety of Subjects Should Be

Encouraged

9.
Equivalent Research Opportunities Must Be Provided

10.
Student Assessment Should Be Comparable

11.
Equivalent Advisement Opportunities Must Be Offered

12.
Faculty Should Retain Creative Control over Use and Re-Use of

Materials

13.
Full Undergraduate Degree Programs Should Include Same-

Time Same-Place Coursework

14.
Evaluation of Distance Coursework Should Be Undertaken at all

Levels
Course Selection and Faculty Assignment

As a beginning point they argued that course development should be defined as “1) creating a new course or 2) converting or adapting an existing course to a distance education format.” They then argued that all course development should arise from the faculty in the departments that would “determine which existing courses are appropriate to be offered in a DE format.” The department then initiates the same approval process that any course would have to go through.

The real key to making this work, according to Schuler Mauk, is the “DE Committee,” which is charged with dealing with the evolving issues of DE instruction. This committee, in essence, serves as a policy committee to the college and the union. It oversees the course selection process from the departments and it handles the various staffing issues that were unanticipated in the contract. This committee meets at least once a month. It includes practitioners, administrators who deal with the DE program, professional assistants and union representation. In addition, the association bargained that “assignment to teach a DE format course shall be based on a faculty member’s request, proficiency that is either demonstrated or certified and seniority.” 

Approval Process

�¡ All distance education courses must be reviewed for inclusion in the Centralia College curriculum according to the same procedures and standards as traditional classes.

�¡ The qualifications of faculty teaching distance education classes must be consistent with those of Centralia College.

Examples of Contract Language
University of Massachusetts Faculty Federation, AFT Local 1895 (Dartmouth)
The following considerations apply to all distance learning classes:

�¡ No faculty member shall be assigned to teach a distance learning course that involves learning new technologies without the opportunity to be trained in those technologies.  Faculty willingness to teach these courses shall be considered but program need will be given higher priority.

�¡ No faculty member shall be assigned to teach a distance learning course using new technologies without adequate prior opportunity to prepare materials required to use those technologies, except in emergencies.

�¡ Faculty members assigned to teach a distance learning course will receive appropriate clerical, logistical, instructional, and technical support.

Henry Ford Community college Federation of Teachers, AFT Local 1650

4.
Teachers desiring to teach a Distance Education course shall be afforded the opportunity based upon the course assignment policies of the teacher’s division/department and relevant provisions of the collective bargaining agreement, provided that the teacher demonstrates to the division/department satisfactory proficiency in the delivery system(s).

5.
The College shall, throughout the development and delivery of a Distance Education course, provide the institutional and technological support services, support systems, support personnel, and teacher training in the relevant technology(ies), as determined necessary by the teacher, the division/department offering the course and the College Administration.

6.
A teacher who develops a Distance Education course shall have priority in teaching that course for a period of three (3) years immediately subsequent to its development, up to the limits of the teacher’s contractual teaching load and the contractual limits relative to extra-contractual teaching.
Shoreline Community College Federation of Teachers, AFT Local 1950

Section E. Course Assignment Process

When assigning the teaching of Shoreline Community College’s distance learning courses the College shall:

1.
assign only faculty who have been hired through the normal college hiring process.

2.
assign classes to interested faculty in conjunction with planning committee (Appendix A, Article III, Section B.4.) using the following criteria:*

A.
Faculty with demonstrated competency in the field or discipline

B.
Faculty who meet distance learning technological and pedagogical standards

C.
Faculty who have developed their own distance learning class(es) under the auspices and with the support of the College

D.
Tenured academic employees

E.
No academic employee shall be required to teach a distance learning class
Distance Education Guidelines for Good Practice
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2. Faculty Must Be Prepared To Meet the Special Requirements of Teaching at a Distance
Faculty teaching distance education courses must become proficient in the communications technology employed in their distance education courses. They must be prepared—either on their own or working in teams with other specialists —to design courses that take full advantage of the potential of the medium in which they are operating. Faculty teaching Web based courses must possess strategies and skills to communicate with their students electronically in the absence of visual and oral cues.

As a result, faculty teaching distance education should be prepared to spend a good deal more time preparing for distance courses than traditional ones. Almost uniformly, practitioners responding to our survey emphasized that the preparation time for distance learning courses is much greater than for a classroom-based course, particularly the first time the course is offered by the faculty member. Faculty members teaching Web based courses, for example, must prepare, in advance, highly structured written materials and graphics covering every detail of the course. Some estimates range anywhere from 66 percent to 500 percent longer. 

Similarly, once the course is under way, faculty must be prepared to be available to students on an extended basis electronically. Again and again, practitioners report that it takes considerably more time to communicate with students electronically. In addition, faculty members must keep up with the odd hours many distance education students have to devote to their coursework and the more tenuous connection many of them have to the institution. For example, to reduce potential attrition, a number of practitioners reported that faculty must answer questions right away, grade papers very quickly, and follow up with students within a week or two if they are not participating in class.

REQUIRED SUPPORTS To handle these responsibilities effectively:

· Faculty must be provided adequate training and technical support—in terms of hardware, software and troubleshooting. The importance of adequate technical support was emphasized repeatedly by faculty in the field. Support should include special assistance in instructional design. Upon request, the institution must enable faculty members to work with knowledgeable instructional and technical design specialists in designing courses as long as the faculty member has the final say about presentation. 

· Because distance education calls on a specialized set of skills, teaching distance education courses should be a matter of faculty choice.

AAUP Views on Distance Education & Intellectual Property Issues
http://www.aaup.org/Issues/DistanceEd/intro.htm
The applicable academic unit-usually a department or program-should determine the extent to which the new technologies of distance education will be utilized, and the form and manner of their use. These determinations should conform with institutional policies.

Before they are offered, all programs and courses for academic credit which utilize distance-education technologies should be considered and approved by the faculties of the department, division, school, college, or university, or by representatives of those bodies that govern curricular matters generally. 

Adequate preparation for a distance-education course, whether one which requires the regular, active presence of the instructor, or one which has been recorded, requires considerable time and effort for the creation or adaptation of materials for the new media, and for the planning of assignments, evaluations, and other course materials and their distribution. The instructor will therefore need to have adequate time to prepare such materials and to become sufficiently familiar with the technologies of instruction prior to delivery of the course. Such preparation--depending on the teacher's training or prior experience, the extent of the use of these technologies in the course, their complexity and the complexity of the materials to be created or adapted--will usually require significant release time from teaching during an academic term prior to the offering of the new course.

 Since instruction by distance-education technologies does not allow for the same degree of interaction between students and teacher that is possible in a traditional classroom setting, provision should be made for the students to confer personally with the teacher at designated times.



Teaching Appointments 

The precise terms and conditions of every appointment should be stated in writing and be in the possession of the faculty member and the institution before the faculty member is assigned to utilize distance-education technologies in the delivery of instructional material in a course for academic credit. No member of the faculty should be required to participate in distance-education courses or programs without adequate preparation and training, and without prior approval of such courses and programs by the appropriate faculty body.

AAUP Suggestions and Guidelines for Institutional Policies and Contract Language on Distance Education
Workload/Teaching Responsibility

The time needed to develop a distance education course should be carefully considered. … workload provisions should take into account the anecdotal evidence that distance education course development is taking two to three times as long as comparable courses taught in the traditional manner. The same evidence suggests that the investment of faculty time involved in teaching a distance education course is substantially greater than that required for a comparable traditional course. The time spent online answering student inquiries is reported as being more than double the amount of time required in interacting with students in comparable traditional classes.


Preparation. Faculty who teach in distance-education programs should be additionally compensated for the extra time required to prepare for their courses. This compensation should be in the form of credit toward load assignment in order to promote quality, or can be financial. 

 
Negotiating the Distance – Bargaining Contract and Policy Language for Community college Distance Education Programs.  Report and Recommendations of:  NYSUT Community college Distance Education Committee  Fall 2003

Contract Language

At Suffolk County Community College, all faculty have an opportunity to develop and teach DE courses; after all eligible faculty members who desire to teach acourse have done so, seniority is used to make further decisions.

At Onondaga Community College and Ulster Country Community College, Originating instructor has the first right of refusal to teach all sections of the DE course he/she has developed (subject to Article 6.3 and 15.4).  In the event originating instructors decline, courses will be made available to full-time and part-time faculty.

Ulster County Community College addresses the concern about continued offerings:  Faculty who agree to develop a course will agree tooffer it twice within a two-year period.  

Mohawk Valley Community College – Bargaining unit members who develop a web-based course will be expected to teach that course for at least one semester.
